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options for its students. This situation is addressed by
Glatthorn (19754 p. 1),
The argument, therefore, is simple and,
hopefully cogent: students vary significantly.
Learning is of diverse sorts. No type of teacher,
method, or climate is inherently superior. Thus a
range of teachers, methods, and climates will bet-

ter respond to the varied needs of students in
mastering different types of learning.

Vernon Smith (1973) has noted that numerous national
commissions, governmental and private agencies and such
nationally known educators as David Clark, Mario Fantini,
Dwight Allen, Kenneth B. Clark, Christopher Jenks, and
Shelly Umans have all called for alternatives and options in
secondary education.

In addition to providing options for secondary stu-
dents, high schools must seek to re-establish the link that

once existed between the community and the school. High

school students are isolated from the adult world and the
world of work. Deutschlander (1974, p.33) has written

that,

For some years, perceptive education theo-
rists and practitioners have been calling for vi-
able alternatives to the traditional classroom
activities of our secondary schools. Experiences
for youth are needed that will put them in touch
with adults and the world of work; and community
participation experiences that will serve as brid-
ges between the classroom and the real world of
the larger community.



Educational experiences that take place in the com-

munity under the auspices of the schools, are commonly

termed action-learning or experience-based education.

Ralph Tyler and other participants at the Wingspread

Conference (1974, pp. 74-77) have summarized the benefits of

action-learning programs,

1.

They provide learning experiences that youth

otherwise would miss; service to others, re-

sponsibility for others. . . and becoming in-
volved with the working world of adults.

They provide some assurance to youth that
adulthood is coming. . . .

They broaden an understanding of the real
world.

Experienced-based education and action-learning pro-

grams may be of particular significance to schools and dis-

tricts experiencing declining enrollments and resources.

Eisenberger (1977, p. 51) maintains that,

Declining resources necessitate a closer look

at all school-housed programs and will encourage
the view that schools should not continue to du-
plicate facilities found in the community or to
simulate training which could be accomplished in
more real situations at a more economical and ef-
fective level.

Further on, Eisenberger (1977, p. 52) adds that,

Most of our local communities hold the poten-

tial for rich and varied out-of-school student
learnings in the form of work/study programs or
community service activities.

The schools-within-a-school (SWAS) organizational

concept can enable the high school to provide its students

with options that may include an action-learning component.
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Riordan (1972) also cautioned against the use of
standard evaluation procedures on alternative programs and
wrote that advocates of alternative education must "develop
procedures for systematic, supportive evaluation and feed-
baek (Riordan, 1972, p. 43},

Those with administrative responsibilities should be
aware of one final concern that is mentioned in the litera-
ture. Basically, this concern involves the potential middle
class bias of many alternative schools and programs.

Riordan (1972) and Brown et al. (1973) both cautioned about
the potential of alternative programs becoming exclusive in
nature. The root of this problem exists in the inability of
those "outside the mainstream of middle America [not having]
the knowledge or sophistication necessary to make educa-
tional choices" (Brown et al. 1973, p.104).

Riordan's (1972, p. 25) experiences at the Pilot

School have shown that,
students who respond best to the available choices
and the absence of regimentation are likely to be
from backgrounds similar to those of the staff--
middle class, college bound, school oriented, and
verbal.
h orm condary Educati (Brown et al.,
1973, p. 104) cautioned that,

Unless vigorous precautions are taken to keep
all alternative schools fully representative of
the diversity of the population, a system of al-
ternative schools could easily become an apart-

heid system fractured on lines of race, social
casts, economic class, or culture.
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to gain a deeper understanding of the possibil-
ities and the limitations of society's institu-
tions and of the people they serve.

Van Til (1976) identified nine crucial issues in
secondary education. In the fifth of these issues Van Til
(1976) noted that the secondary school must learn to draw
upon the resources of the community in order to provide the
student with a total learning environment.

Glatthorn (1975, p. 116) identified three comprehen-
sive reasons for secondary schools making use of the com-
munity. First, community-based learning is an excellent way
of strengthening school-community relationships. Second,
community-centered learning reduces in-school pressures, and
third "community-based learning is real learning that makes
more impact, carries greater weight, and provides deeper in-
sights than the artificial learning of the classroom."

In another NASSP publication entitled 25 Action
Learning Schools (NASSP, 1974, p. 2), the Association iden-
tified what they believe to be the most important benefit of
action-learning programs.

The interdisciplinary thrust of action-learning
provides important opportunities for youth to un-
derstand and to appreciate the constant interplay
in the adult world between study and work.

Williams (1975) cited the advantages of including a

community-based learning program in the secondary curricu-

lum. Williams (1975) noted that community resources can:






























































































































































































































































































































