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Abstract

This action research project evaluated the extent to which a scholarship and retention
program was perceived as meeting student academic support needs. A survey was administered
in April 2010 to freshmen, sophomores, and seniors (n=66). There were three sections of the
survey: evaluation of resources, evaluation of perceived needs as a student, and a demographics
section. The mean response within the evaluation of resources section was 3.8, indicating above
average agreement that the program provided useful and helpful resources. The use of the
resources made available by this program varied by class with freshmen using these resources
the most (N=87) and seniors using them the least (N=41). One of the main goals of the program
is to provide academic encouragement and support to encourage students to graduate from

college. However, tutoring is the resource that is used the least by students (N=12).



Introduction

In today’s society, it is generally assumed that going to college after one graduates from
high school provides numerous benefits. Some of these benefits include a better lifestyle,
personal growth, and more career opportunities. Although it may not be possible for every
student to go to college after graduating from high school, students belonging to minority groups
are rarely represented among college populations.

Hispanics are one of the groups with the lowest attendance numbers at colleges and
universities. College enrollment for Hispanics ages 18 to 24 in the year 2009 was 29.1%, totaling
about 1 million individuals compared to the 45.7% enrollment rate for White individuals totaling
about 8 million individuals during the same year (Passel, Cohn, & Lopez, 2011). College
graduation rates, defined by the Pew Hispanic Center as “educational attainment” in the year
2009 for native and foreign born Hispanics was 12.7%, accounting for about 3 million Hispanics
(Passel et al., 2011). The “educational attainment” rate for White individuals for the same year
was 31.1%, approximately a total of 43 million individuals (Passel et al., 2011). The Hispanic
population is projected to double by 2015 from its 1990 numbers (Day, n.d.). Hispanics
accounted for 16.3%, or over 50 million people, of the United States population in the year 2010
(Passel et al., 2011). One quarter, or over 17 million school-aged children are represented in this
population total (Passel et al., 2011). The amount of Hispanic students who attend college is
significantly small. This amount decreases even further when considering the amount of
Hispanic students who graduate from college. The decreasing representation of these students
throughout the key aspects of the college lifestyle (enrollment and graduation) places these
individuals at a disadvantage.

A small amount of research has been conducted regarding the experiences of Hispanic

students at colleges and universities. This research has not been clear in determining the reasons



and factors that not only influence whether or not these students enroll at post-secondary
education institqtions but most importantly graduate. This study will add to the literature by
focusing on evaluating a scholarship and retention program available at a public, research
institution located in the southwestern United States. This program provides Hispanic
undergraduate student members with financial and academic support. However, the effectiveness
of this program from a student’s perspective is unclear. Is this scholarship and retention program
serving the needs of Hispanic undergraduate students with the ultimate goal of assisting and
motivating them to graduate with a bachelor’s degree from this institution? A survey was created
to assess the resources the program provides and the experiences of Hispanic undergraduate
students as members of the program.
Literature Review

There are four relevant factors present in the literature that should be considered when
assessing the current situations Hispanic students face throughout colleges and universities:
barriers, encouraging and supporting the success of these students, action research and logic
models.
Barriers

There are many reasons explaining the low enrollment, retention and graduation rates of
Hispanics in college. According to Oseguera, Locks & Vega (2009), some factors that may
determine whether or not Hispanic students complete their college education include: “[the] lack
of financial aid resources, linguistic barriers, poor college preparation, and difficulty making
academic and social adjustments” (p. 24). McGlynn (2004) has suggested that the values of
Hispanic families may serve as a factor that can have a detrimental effect on Hispanic students’

succeess in college. Some of the values that have been identified include the desire for older



children to remain at home as they pursue a post-secondary education, expecting older children
to contribute to the family’s income and the expectations that daughters fulfill roles similar to
housewives by marrying and begining to have a family at a young age (McGlynn, 2004).

The factors that can determine the success of a student in college vary among minority
and White students (Kinzie, Gonyea, Shoup, & Kuh, 2008). For minority students, the desire to
finish college is the key factor that determines the success these students have in college (Kinzie
et al., 2008). For White students however, the level of education that their parents have attained
is the key factor when determining the success of these students (Kinzie et al., 2008).
Encouraging and supporting the success of these students

Research has made several suggestions regarding the different means by which colleges
and universities could improve Hispanic student retention rates in a successful manner. Kinzie et

199

al. (2008) proposes early and continuous interventions coupled with a “ ‘talent development’

philosophy requir[ing] that faculty embrace and address students’ diverse talents and needs” (p.
31).

According to Tinto (1990), there are five necessary conditions that help students succeed
at the college level. These five conditions include: expectations, support, feedback, involvement,
and relevant learning (Tinto, 1999). Students need to be aware of the expectations the university
at large assumes they will fulfill. High expectations are the only ones that will produce positive
results such as academic success and retention (Tinto, 1999). In the hopes of ensuring the
success and retention of students, both academic and social support should be provided (Tinto,
1999). Feedback serving as an assessment mechanism and a warning system is a tool that should
be utilized by students, faculty and staff on a constant basis (Tinto, 1999). The likelihood of

students succeeding in college settings and graduating increases as they become both



academically and socially involved at the institution they are attending (Tinto, 1999). Having a
connection to and valuing what they are learning will encourage students to continue expanding
their knowledge and will in turn increase the likelihood that they do well academically and
ultimately graduate (Tinto, 1999). The likelihood of success for students increases as the
academic, social and personal aspects of their college lives are engaged in a positive way by
combining these five conditions.

Retention and Scholarship Programs

Retention and scholarship programs are not a new phenomenon. As addressing the needs
of several groups of students has increased over the years, so has the establishment of support
and retention programs throughout the United States. Even the federal government has become
involved in efforts and programs (such as TRIO) that target low income and first generation
students in order to help and encourage them to finish their post-secondary studies (Office of
Post Secondary Education, U.S. Department of Education).

The purpose of these programs is to provide academic encouragement and support with
the ultimate goal of motivating and supporting students until they graduate from post-secondary
institutions. Some of these programs also provide financial support to its student members in
exchange for their active participation in the program and by maintaining a certain GPA. Both of
these factors may be defined differently by each program.

Action Research

The means by which this scholarship and retention program was evaluated was through
action research. The purpose of action research is to produce knowledge through action (Huang,
2010). The knowledge that is obtained not only serves the purpose for understanding but also

provides tools to generate change (Huang, 2010).



Logic Models

A logic model was created to guide the development of the survey for this study. The
purpose of a logic model is to list the conditions of a particular program and their expected
outcomes (McLaughlin & Jordan, 1999). This program’s logic model listed the conditions of the
program based on the investment that is made into it under the Input section. The resources that
the program provides to its students are listed within the Outputs section. The Outcomes section
refers to the expected results of the program.

Unfortunately, Hispanic students do not have much control over the majority of the
barriers they encounter when considering the option of pursuing a post-secondary education.
Should the student decide to attend college, there are several conditions identified by Tinto
(1999) that should be considered to ensure the success of these students at the institution of their
choice. Retention and scholarship programs could also be considered as a useful resource in
helping students become academically successful. The present study will use the mechanisms of
action research and logic models to assess the resources and experiences of Hispanic
undergraduate students participating in a scholarship and retention program available at an
institution in the southwestern United States.

Methods
Survey Development

The survey was designed to assess the extent to which the program increases and
maintains student academic success with the ultimate goal of retaining student members at the
institution until they graduate with a bachelor’s degree. The development of this survey was

based upon the Program’s Logic Model (Figure 1).



The three sections of the survey included an evaluation of resources, an evaluation of
perceived student needs and a demographics section. In the evaluation of resources section, there
were 21 Likert questions, which asked students to rate the usefulness of the program components
(e.g. weekly or monthly meetings, counseling/advising services, academic encouragement and
support, professional and career development and the resources that the cultural center provides).
Participants selected the best response, on a scale of 1 (Strongly Disagreed) to 5 (Strongly
Agreed) with the statement(s) that were presented to them. A sample question from this section
was: “I find the weekly/monthly meetings helpful.” Ten questions from this section were reverse
coded to reduce response bias. The evaluation of perceived student needs section asked
participants to rank the resources they thought were important to their academic success and to
rank which of these resources they used through the program. A sample question from this
section was: “Rate the following items in order, 1 indicating the highest factor and 6 indicating
the lowest factor that you think help you make progress on your college degree: Academic
advising, Career advising/development, Socializing (making friends/building relationships),
Being involved on campus, Other.” The demographics section of the survey asked participants to
indicate their class rank, their year(s) in the program, whether they were first-generation college
students, their major(s), the academic college they belonged to and their GPA.

Recruitment and Administration

Participants were recruited in the spring 2010 semester from a scholarship and retention
program that served undergraduate Hispanic students at a public, research university in the
southwestern United States. Students were selected to participate in this program through an
application process where factors such as ethnicity, knowledge about and commitment to the

Hispanic community and full time student status were considered. A major component of the



program is the financial assistance it provides to its student members. To be eligible to receive
financial assistance students must actively participate in this program and are expected to
maintain a 2.5 GPA as freshmen and a 2.8 GPA as sophomores, juniors and seniors. Participation
in the program’s different components is also required which primarily consists of attending
weekly meetings for freshmen and monthly meetings for sophomores, juniors and seniors. The
meetings freshmen attend help them adjust to their first year at this institution. Public speaking
skills are refined among sophomore participants. Juniors are provided with career counseling.
Seniors learn about networking, community involvement and personal preparation. Students are
also provided with academic guidance, support and assistance as needed. This program
collaborates with a cultural center that is made available to the institution’s community which
provides resources that nurture and support the success of students.

An undergraduate research assistant attended the weekly and monthly meetings in March
and April to recruit participants. This study only targeted freshmen, sophomores and seniors
(n=174) during March and April 2010 since the undergraduate research assistant was not able to
meet with the junior class. Participants completed the 5-10 minute paper survey at the end of
their meeting.

Data Analysis

Frequencies were computed to assess the program’s resources and student needs. Chi-

squares were computed to determine the significance of the factor rank items within the

evaluation of needs section.



















































