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Abstract

This action research project evaluated the extent to which a scholarship and retention

program was perceived as meeting student academic support needs. A survey was administered

in April 2010 to freshmen, sophomores, and seniors (n:66). There were three sections of the

survey: evaluation of resources, evaluation of perceived needs as a student, and a demographics

section. The mean response within the evaluation of resources section was 3.8, indicating above

average agreement that the program provided useful and helpful resources. The use of the

resources made available by this program varied by class with freshmen using these resources

the most (N:87) and seniors using them the least (N:41). One of the main goals of the program

is to provide academic encouragement and support to encourage students to graduate from

college. However, tutoring is the resource that is used the least by students (N:12).
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Introduction

In today's society, it is generally assumed that going to college after one graduates from

high school provides numerous benefits. Some of these benefits include a better lifestyle,

personal growth, and more career opportunities. Although it may not be possible for every

student to go to college after graduating from high school, students belonging to minority groups

are rarely represented among college populations.

Hispanics are one of the groups with the lowest attendance numbers at colleges and

universities. College enrollment for Hispanics ages 18 to 24 in the yew 2009 was 29.Io/o, totaling

about 1 million individuals compared to the 45.7% enrollment rate for White individuals totaling

about 8 million individuals during the same year (Passel, Cohn, &Lopez,20II). College

graduation rates, defined by the Pew Hispanic Center as "educational attainment" in the year

2009 for native and foreign born Hispanics was I2.7oA, accounting for about 3 million Hispanics

(Passel et a1.,2011). The "educational attainment" rate for White individuals for the same year

was 3Llo , approximately atotal of 43 million individuals (Passel etaI.,20lI). The Hispanic

population is projected to double by 2015 from its 1990 numbers (Day, n.d.). Hispanics

accounted for 16.30/o, or over 50 million people, of the United States population in the year 2010

(Passel et al., 20II). One quarter, or over 17 million school-aged children are represented in this

population total (Passel et a1., 20ll). The amount of Hispanic students who attend college is

significantly small. This amount decreases even further when considering the amount of

Hispanic students who graduate from college. The decreasing representation of these students

throughout the key aspects of the college lifestyle (enrollment and graduation) places these

individuals at a disadvantage.

A small amount of research has been conducted regarding the experiences of Hispanic

students at colleses and universities. This research has not been clear in determining the reasons
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and factors that not only influence whether or not these students enroll at post-secondary

education institutions but most importantly graduate. This study will add to the literature by

focusing on evaluating a scholarship and retention program available at a public, research

institution located in the southwestem United States. This program provides Hispanic

undergraduate student members with financial and academic support. However, the effectiveness

ofthis program from a student's perspective is unclear. Is this scholarship and retention program

serving the needs of Hispanic undergraduate students with the ultimate goal of assisting and

motivating them to graduate with a bachelor's degree from this institution? A survey was created

to assess the resources the program provides and the experiences of Hispanic undergraduate

students as members of the program.

Literature Review

There are four relevant factors present in the literature that should be considered when

assessing the current situations Hispanic students face throughout colleges and universities:

barriers, encouraging and supporting the success ofthese students, action research and logic

models.

Barriers

There are many reasons explaining the low enrollment, retention and graduation rates of

Hispanics in college. According to Oseguera, Locks & Vega (2009), some factors that may

determine whether or not Hispanic students complete their college education include: "[the] lack

of financial aid resources, linguistic barriers, poor college preparation, and difficulty making

academic and social adjustments" (p.24). McGlynn (2004) has suggested that the values of

Hispanic families may serve as a factor that can have a detrimental effect on Hispanic students'

succeess in college. Some of the values that have been identified include the desire for older
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children to remain at home as they pursue a post-secondary education, expecting older children

to contribute to the family's income and the expectations that daughters fulfrll roles similar to

housewives by marrying and begining to have a family at a young age (McGlyrn,2004).

The factors that can determine the success of a student in college vary among minority

and White students (Kinzie, Gonyea, Shoup, & Kuh, 2008). For minority students, the desire to

finish college is the key factor that determines the success these students have in college (Kinzie

et a1., 2008). For White students however, the level of education that their parents have attained

is the key factor when determining the success of these students (Kinzie et a1.,2008).

Encouraging and supporting the success of these students

Research has made several suggestions regarding the different means by which colleges

and universities could improve Hispanic student retention rates in a successful manner. Kinzie et

al. (2003) proposes early and continuous interventions coupled with a " 'talent development'

philosophy requirfing] that faculty embrace and address students' diverse talents and needs" (p.

3 1).

According to Tinto (1990), there are five necessary conditions that help students succeed

at the college level. These five conditions include: expectations, support, feedback, involvement,

and relevant leaming (Tinto, 1999). Students need to be aware of the expectations the university

atlarge assumes they will fulfiIl. High expectations are the only ones that will produce positive

results such as academic success and retention (Tinto, 1999).In the hopes of ensuring the

success and retention of students, both academic and social support should be provided (Tinto,

1999). Feedback serving as an assessment mechanism and a warning system is a tool that should

be utilized by students, faculty and staff on a constant basis (Tinto,1999). The likelihood of

students succeeding in college settings and graduating increases as they become both
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academically and socially involved at the institution they are attending (Tinto, 1999). Having a

connection to and valuing what they are leaming will encourage students to continue expanding

their knowledge and will in turn increase the likelihood that they do well academically and

ultimately graduate (Tinto, 1999). The likelihood of success for students increases as the

academic, social and personal aspects of their college lives are engaged in a positive way by

combining these five conditions.

Retention and Scholarship Programs

Retention and scholarship programs are not a new phenomenon. As addressing the needs

of several groups of students has increased over the years, so has the establishment of support

and retention programs throughout the United States. Even the federal government has become

involved in efforts and programs (such as TRIO) that target low income and first generation

students in order to help and encourage them to finish their post-secondary studies (Office of

Post Secondary Education, U.S. Department of Education).

The purpose of these programs is to provide academic encouragement and support with

the ultimate goal of motivating and supporting students until they graduate from post-secondary

institutions. Some of these programs also provide financial support to its student members in

exchange for their active participation in the program and by maintaining a certain GPA. Both of

these factors may be defined differently by each program.

Action Research

The means by which this scholarship and retention program was evaluated was through

action research. The purpose of action research is to produce knowledge through action (Huang,

2010). The knowledge that is obtained not only serves the purpose for understanding but also

provides tools to generate change (Huang, 2010).
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Logic Models

A logic model was created to guide the development of the survey for this study. The

purpose of a logic model is to list the conditions of a particular program and their expected

outcomes (Mclaughlin & Jordan,1999). This program's logic model listed the conditions of the

program based on the investment that is made into it under the Input section. The resources that

the program provides to its students are listed within the Outputs section. The Outcomes section

refers to the expected results of the program.

Unfortunately, Hispanic students do not have much control over the majority of the

barriers they encounter when considering the option of pursuing a post-secondary education.

Should the student decide to attend college, there are several conditions identified by Tinto

(1999) that should be considered to ensure the success of these students at the institution of their

choice. Retention and scholarship programs could also be considered as a useful resource in

helping students become academically successful. The present study will use the mechanisms of

action research and logic models to assess the resources and experiences of Hispanic

undergraduate students participating in a scholarship and retention program available at an

institution in the southwestern United States.

Methods
Survey Development

The survey was designed to assess the extent to which the program increases and

maintains student academic success with the ultimate goal of retaining student members at the

institution until they graduate with a bachelor's degree. The development of this survey was

based upon the Program's Logic Model (Figure 1).



6

The three sections of the survey included an evaluation of resources, an evaluation of

perceived student needs and a demographics section. In the evaluation of resources section, there

were 21 Likert questions, which asked students to rate the usefulness of the program components

(e.g. weekly or monthly meetings, counseling/advising services, academic encouragement and

support, professional and career development and the resources that the cultural center provides).

Participants selected the best response, on a scale of 1 (Strongly Disagreed) to 5 (Strongly

Agreed) with the statement(s) that were presented to them. A sample question from this section

was; "Ifind the weekly/monthly meetings helpful. " Ten questions from this section were reverse

coded to reduce response bias. The evaluation ofperceived student needs section asked

participants to rank the resources they thought were important to their academic success and to

rank which of these resources they used through the program. A sample question from this

section wasi " Rate the following items in order, I indicating the highest factor and 6 indicating

the lowest factor that you think help you make progress on your college degree: Academic

advising, Career advising/development, Socializing (makingfriends/building relationships),

Being involved on campug Other. " The demographics section of the survey asked participants to

indicate their class rank, their year(s) in the program, whether they were first-generation college

students, their major(s), the academic college they belonged to and their GPA.

Recruitment and Administration

Participants were recruited in the spring 2010 semester from a scholarship and retention

program that served undergraduate Hispanic students at a public, research university in the

southwestem United States. Students were selected to participate in this program through an

application process where factors such as ethnicity, knowledge about and commitment to the

Hispanic community and full time student status were considered. A major component of the
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program is the financial assistance it provides to its student members. To be eligible to receive

financial assistance students must actively participate in this program and are expected to

maintain a 2.5 GPA as freshmen and a 2.8 GPA as sophomores, juniors and seniors. Participation

in the program's different components is also required which primarily consists of attending

weekly meetings for freshmen and monthly meetings for sophomores, juniors and seniors. The

meetings freshmen attend help them adjust to their first year at this institution. Public speaking

skills are refined among sophomore participants. Juniors are provided with career counseling.

Seniors learn about networking, community involvement and personal preparation. Students are

also provided with academic guidance, support and assistance as needed. This program

collaborates with a cultural center that is made available to the institution's community which

provides resources that nurture and support the success ofstudents.

An undergraduate research assistant attended the weekly and monthly meetings in March

and April to recruit participants. This study only targeted freshmen, sophomores and seniors

(n:174) during March and April 2010 since the undergraduate research assistant was not able to

meet with the junior class. Participants completed the 5-10 minute paper survey at the end of

their meeting.

Data Analysis

Frequencies were computed to assess the program's resources and student needs. Chi-

squares were computed to determine the significance of the factor rank items within the

evaluation of needs section.



Results

Sample

There were sixty-six participants in this study. All of the surveys were used in the data

analysis despite the fact that some participants didn't answer some questions in the evaluation of

resources section or didn't follow directions correctly within the perceived needs of students

section.

The participants were freshmen (rr23), sophomores (n:23) and seniors (n:18). There

was one 5th year senior who was considered a regular senior. Two participants did not list their

class year. About % of the participants Q.{:22) were first-generation college students. The

average GPA for the 66 participants was 3.01. A representation of the twelve colleges available

at this institution was present among the participants. Student enrollment in each college by class

year is listed in Table 1: College breakdown of participants.

Evaluation of Resources

Most participants agreed that the resources that were provided by the program were

useful and helpful. Means of 3.5 or higher indicate that the students "Agreed" with the

statements. Out of 21 resources listed in Table 2: Means and Modes of the Evalation of

Resources, 19 had an average of 3.5 or higher. The two resources participants disagreed on

included "Students are learning at meetings" and "Meetings are in need of improvement."

The most frequently used resources at the cultural center were the computers and

attending events hosted by the cultural center. A comparison of the use of the cultural center

across class rank was conducted. Freshmen are the students who are usinq the resources

available at the cultural center the most while seniors are using them the least as is demonstrated

in Figure 2: Use of resources made available at the cultural center based on class rank.
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Career and Professional Development and Public Speaking were the topics presented at

the weekly atdlor monthly meetings that students considered the most helpful and useful. When

asked about improvements, the most common responses had to do with the topics that were

presented at the meetings and the time spent at the meetings (N:26). Suggestions included

presenting a varied selection of topics at the meetings and shortening meetings. Students cited

extracurricular activities, academic advising and major selection as suggestions for how the

program andlor the cultural center could assist students in academic counseling and advising.

Participants also suggested the possibility of older students mentoring younger ones. The

responses in reference to how the cultural center could improve were much more limited

compared to the previous suggestions. An example of a response provided to how the cultural

center could improve was: "If anything people at the office can be more helfpul (secretaries) and

attentive."

Transfer students provided a different point of view of the program. When asked about

how the program andlor cultural center personnel could assist them in academic counseling or

advising a participant responded in the following manner: "As a transfer student I think transfer

students should receive some kind of support in adapting to the university as it is offered to

freshmen." When asked about how the cultural center could improve another participant

responded in the following manner: "I have never gone to the center because as a transfer

student, I wasn't aware there was one until mid-semester."

Evaluation of Perceived Student Needs

Chi squares were computed; however, no significance was observed. "Academic

advising" was the factor that participants ranked the highest when considering what factors

helped them make progress towards their college degree while "Being involved on campus" and
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"socializing (making friends/building relationships)" were the factors that participants ranked

the lowest.

The reasons why students visit the cultural center are listed in Figure 3. Using the cultural

center for socializing and for campus involvement were the most popular while tutoring was

used the least. The trend regarding the use of resources by class present in Figure 2 is also

present in Figure 3.

Discussion

The purpose of this study was to examine the extent to which a scholarship and retention

program for Hispanic students meets and supports their academic needs. An action research

approach was used to evaluate the resources provided by a program at a public, research

institution located in the southwestern United States by developing a survey based on the

program's logic model. The following five findings resulted from the program's evaluation: the

use of the program, how this use varies by class, the participation and involvement of transfer

students, the use of tutoring and the factors participants perceived as helping them make progress

toward a college degree.

The program is being used by its student members. Resources such as counseling/

advising, academic encouragement and support, and providing opportunities to learn about

professional and career development are viewed by students as useful and helpful resources to

have.

There appears to be a trend regarding the extent to how the resources provided by the

program are used among students depending on their class year at this institution. Typically,

freshmen students appear to be using the resources provided by the program the most r,vhile

seniors are using them the least. This trend may be attributed to the differences in needs among
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these groups of students which are exemplified by the difference in meeting times and topics

among the class year groups. Since freshmen students are new to the university lifestyle, they

tend to have a higher need for help, guidance and support as they adjust to new demands and

expectations. Having spent four years (or more) at the institution, seniors may not need as much

help and guidance because it is assumed that at this point they have already adjusted and are used

to the demands and expectations associated with the university lifestyle. The possibility also

exists that the seniors may be receiving help and guidance elsewhere on the institution's campus.

However, the program may be losing an opportunity of having seniors serve as role models for

freshmen students as the presence of seniors at the cultural center is minimal. Something else

that should be considered in terms of the differences in meeting times and program involvement

among the class years is the fact that seniors should not be overlooked solely because they are

almost finished with their undergraduate studies. These students unlike freshmen may not need

as much help with time management or in adjusting to the academic expectations of college level

coursework, but they may need help and guidance with post-graduation options and

opportunities.

The presence of transfer students in this program is evident considering some of the

participant responses. However, the program does not have an established transfer student

component. Taking participant feedback into account, the program could do more to not only

incorporate these students into this program but also into the institution at large. One option may

be to consider the needs of transfer students as being similar to those of freshmen as they may

need some help, guidance and support while transitioning into a four year institution after

completing two years of post-secondary education at the community college level. However, it is

important to not consider these students as academically unprepared as freshmen students may
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be. Dedicating more specialized resources to this particular group of students will help ensure

their success as they move towards the program's goal of encouraging and helping its student

members graduate with a bachelor's degree from this institution.

It is evident that tutoring is one of the resources that is the used the least, particularly at

the cultural center. Tutoring may be considered as one of the key factors that can help students

achieve academic success. The differences in the use of tutoring may be explained by the

differences in the needs of the different class year groups. However, the fact that there is one

person responsible for providing tutoring services at the cultural center at specific times during

the week and the establishment of a huge tutoring program that is available to all students at this

institution may be other factors explaining the limited use of tutoring services through this

program and cultural center.

Students appear to value academic advising when considering factors that help them

make progress towards a college degree, but minimally value campus involvement. This may

have significant implications for the retention of these students because it is through campus

involvement where students have numerous opportunities to meet new friends, network and most

importantly establish a connection to the institution itself. Without this connection, some

students may be at risk for not being able to identifu with the institution and its community and

may not be able to create support groups through friends and staff that can also have a positive

impact on a student's development, motivation and persistence. If these students fail to view

campus involvement as an important factor in helping them make progress toward their college

degree, this may be a missed opportunity for them to ensure their success at the college level by

incorporating themselves into the institution' s community.
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Limitations

One should be careful when generalizing the results from this study to other scholarship

and retention programs who have minority undergraduate student members because of the focus

placed on this specific program, a particular population group and the small sample used for this

study. The researcher was a member of this scholarship and retention program which may have

discouraged some participants from responding to the survey in a truthful manner since it

evaluated the program as a whole regardless of all of the precautions that were taken to ensure

their anonymous identities when completing their surveys. The survey was not designed to

encourage participants to evaluate the resources the program provided based on a specific time

period(s). Depending on the participant's lifestyle and situations at the time they completed the

survey, the experiences participants drew upon may have been different.

Implications

The study results point to two implications regarding the development and the execution

of scholarship and retention programs for Hispanic undergraduate students. First, programs such

as these provide a base of support and encouragement to students. By doing so, this program

helps encourage the academic success of its student members and increases the likelihood that

they will graduate from college with a bachelor's degree. Second, it is important to remember the

differences in needs and resources among students depending on their class year and the route

students take when attending college (whether or not they attend four year institutions beginning

their freshmen year or if they begin at a community college two years and then transfer to a four

year institution). There is no doubt that programs such as these are worth the time and

investment for the ultimate goal of encouraging more students of Hispanic descent to remain and

most importantly graduate from college.
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Table 1

College breakdown of participants

COLLEGE NUMBER OF
STUDENTS

College of Agricultural & Life Sciences
College of Architecture & Landscape Architecture
College of Education
College of Engineering
College of Fine Arts
College of Humanities
College of Medicine
College ofNursing
College of Science
College of Social & Behavioral Sciences
College of Management
College of Public Health
Undecided

11

2
4

5

I
6
2

6
8

10

4
6
2

Note: Student total Q'{:67) accounts for students who are double majoring
and for 3 students who did not list the college(s) they belong to.
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TabIe 2

Means and Modes of Evaluation of Resources

RESOURCES MEAN MODE
Weekly or Monthly Meetings

. Meetings are helpful

. Students are learning at meetings

. Meetings are a waste of time

' Helpfulness and usefulness of topics at meetings
. Meetings are in need of improvement

Counseling/Advising
. Student's perception ofbeing able to go to personnel
. Availability of personnel to help students
t Trust in personnel
. Usage of counseling/advising services
t Personnel could do more to help students

Academic Encouragement and Support
. Helpfulness of scholarships
. Students can go to personnel when they are not doing well in their

classes
. Scholarship requirements encourage students to do well in school
. Encourage and help students to graduate

Professional and Career Development
. Students are encouraged to consider plans after graduation
. Help from program in preparationfor plans after graduating
. Providing information about the options after graduation
. Students can go to personnelfor help and guidance

Cultural Center
. Helpfulness and usefulness of the services offered at the cultural

center
. Listserv is helpful
. The cultural center is /ine the wav it is

3.6
3.4
3.8
3.9
2.7

4.5
4.6
4.5
3.6
3.6

4.5
4.r

4.1

4.3

4.6
4.r
4.2
3.9

4.3

4.r
a-
).1

4
J
aJ

4
aJ

5

5

4
aJ

5

5

5

5

5

5

4

5

5

4

4

Note:Italicized statements were reverse coded items.
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Figure 1. Program's Logic Model. This figure illustrates the investment on behalf of the program

and the expected outcomes.
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Evaluation of Resources

25

20

& Seniors
Sophomores

lFreshmen

15

10

5

0

Resources

Figure 2. Use of resources made available at the cultural center based on class rank. This figure
illustrates the resources used at the cultural center by class rank ofparticipants.
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Reasons to visit the cultural center

T4

t2
10

B

6

4

2

0

ttYestt Responses
I Seniors

I Sophomores

I Freshmen

Figure 3. Reasons to visit the cultural center. This figure illustrates participant explanations for
visiting the cultural center by class rank.
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Appendix

Scholarship and Retention Program Evaluation Survey
You have agreed to participate in a study that will evaluate the scholarship program you

are a member of. Your responses in this suruey will be anonymous. We appreciate your candid
responses, which will help us provide the best possible evaluation of the program.

EVALUATION OF RESOURCES

The first section asks you to think about events and services the scholarship and retention
program provides.

Weekly or Monthly Meetings

For the items below please circle the number that corresponds to the degree by which you either
disagree or agree with the following statements using this scale:

l-Strongly Disagree 2-Disagree 3-Neutral 4-Agree S-Strongly Agree

. I find the weeklyimonthly meetings helpful. I 2 3 4 5

o I don't learn much at the weekly/monthly meetings. I 2 3 4 5

o The weekly/monthly meetings are a waste of my time. I 2 3 4 5

o The topics presented at the weekly/monthly meetings are helpful and I 2 3 4 5

useful.

o The monthly/weekly meetings need improvement, I 2 3 4 5

In the space below please list the TOPICS presented at the weekly/monthly meetings
that are helpful and useful.

ln the space below please list how the weekly/monthly meetings could be improved.

PLEASE TURN THE PAGE TO CONTINUE SURVEY.
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Counselins/Advisins

For the items below please circle the number that corresponds to the degree by which you either
disagree or agree with the following statements using this scale:

l-Strongly Disagree 2-Disagree 3-Neutral 4-Agree S-Strongly Agree

o I can go to the program's personnel for help and support.

o This program's personnel are not available to help me.

o I don't trust this program's personnel.

o I have used the counselingiguidance services that are offered by

this program.

o This program's personnel could do more to help me.

r2345
t2345
t2345
12345

12345

In the space below please list how the program's personnel could assist you in academic
counseling or advising.

Academic Encouragement and Support

For the items below please circle the number that corresponds to the degree by which you either
disagree or agree with the following statements using this scale:

1-Strongly Disagree 2-Disagree 3-Neutral 4-Agree S-Strongly Agree

o The monetary support I have received from this program is helpful. 1

o If I am having trouble in my classes, I can't go to this program for help.1

o The scholarship requirements have helped and encouraged me to 1

do well in school.

o This program has encouraged me and helped me to graduate from the 1

this university.

^f/./.J+

234
23 4

23 4 5

5

5

5
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Professional and Career Development

_For the items below please circle the number that corresponds to the degree by which you either
disagree or agree with the following statements using this scale:

l-Strongly Disagree 2-Disagree 3-Neutral 4-Agree S-Strongly Agree

o I have been encouraged to begin thinking about my future career plans. | 2 3 4 5

o This program has not done much to help me with my career and plans | 2 3 4 5

after graduating from this university.

o I have been presented with useful opportunities and information I 2 3 4 5

regarding the different options available after graduating from the university.

. If I have questions or concerns about my plans after graduating from I 2 3 4 5

the university, I can't go to this program for help and guidance.

Cultural Center
For the items below please circle the number that corresponds to the degree by which you either
disagree or agree with the following statements using this scale:

l-Strongly Disagree 2-Disagree 3-Neutral 4-Agree S-Strongly Agree

The services that are offered at the cultural center are not heloful

and useful.

The cultural center listserv is helpful and useful.

The cultural center is fine the wav it is.

Please check the appropriate response for this item: I use

t2345

1234
r234

the cultural center:

5

5

Often Rarely Never

In the space below please list how the cultural center could improve.

I have used the followins resources at the cultural center: (Check ALL that apply)
Computers

Printing

To have lunch

To do homework

To meet with friends

Attend events hosted by the cultural center
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EVALUATION OF NEEDS

The second section asks you to think about your needs as a student.

Rate the following items in order, I indicating the highest factor and 6 indicating the lowest
factor that you think help you make progress on your college degree:

o Academic advisrns

o Tutoring

o Career advising/development

o Socializing (making friends/building relationships)

. Being involved on campus

o Other:

Now, check all of the following areas that you go to the cultural center and/or program for:

o Academic advising

o Tutoring

o Career advising

o Socializing

o Being involved on campus

o Other:

BASIC OUESTIONS
Please check the correct answer
o Year in school:

Freshman Sophomore Junior Senior

o I became a member of the program as a:

Freshman Sophomore Junior Senior

o Has anyone in your immediate family ever attended a 4-year university? Yes_ No_
Please fill in the blanks for the items below:

. Major(s):

o Academic College:

o GPA (Example: 2.5):

END OF SURVEY. THANK YOU FOR YOUR TIME AND PARTICIPATION.


