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CHAPTER I

INTRODUCTION

Over the years, a great number" of teaching assistants

(TAs) have been playing a major role in teaching various

subject matter in many universities. Among those teaching

assistants are quite a few foreign TAs, along with American

TAs. At Iowa State University (ISU), the situation is not

an exception.

In the case of ISU, the proportion of teaching

assistantships held by nonnative speakers of English varies

somewhat from one semester to the next. According to

Graduate College data, during fall semester, 1988, two

hundred and ninety-three foreign graduate students held

teaching assistantships at ISU. This figure indicates that

36% of the total TA population (n=799) for that term were

foreign. Among them, there were thirty-four Korean TAs,

comprising 11% of the total foreign TA population.

The TAs* work includes being part-time instructors,

test graders, and laboratory session supervisors. Although

most nonnative TAs themselves are university students, they

have come to the U.S. as graduates and have little or no

knowledge of American undergraduate curricula in terms of

distribution requirements, university policy, grading and

general classroom procedure, etc. In most cases, they lack



a basis for understanding the teaching situation in which

they are placed. Above all, when they have difficulty in

using English as a second language, the problems become more

serious. Therefore, in order to perform their tasks

successfully, it is obvious that those nonnative English

speaking TAs should be well-prepared and sufficiently

equipped with firm knowledge of the English language and

should be competent to use it as needed.

In fact, the nonnative TA "problem" has become a big

issue since-many U.S. universities have opened opportunities

for foreign students both academically and financially.

(Traditionally, the teaching assistantship has been the

prime support for graduate students). As more foreign

students are able to hold the assistantships, in some

instances a teaching assistantship is offered in advance.

In assessing English proficiency, the universities sometimes

totally depend on the appointed TAs' TOEFL scores, which

does not guarantee their oral proficiency. So the

unprepared nonnative TAs bring up many problematic issues.

Bailey (1982) in her study at UCLA shows some of the

concerns and complaints students and their parents* have

about foreign TAs* inability to communicate with the

students. Additionally, she writes that as these concerns

become "an emotion-laden" issue, parents and teachers are

concerned about increasing demands for quality education and



accountability.

According to a' study done by a group of researchers at

the University of Minnesota (cited in Bailey, 1982, p.l7),

more than forty-three percent of the respondents said that

a foreign TA had harmed course quality, whereas only nine

percent indicated that a foreign TA had helped. Also 47%

stated their foreign TAs* overall teaching ability was

"worse" or "somewhat worse" than their U.S. TAs.

Since Korean is the writer's mother tongue, and she is

particularly interested in problems of teaching Korean

learners of English, this study aims at finding out the

Korean TAs' difficulties and views toward English as a

second language by means of a self-evaluation survey.

Thus, in this thesis, she decided to investigate what Korean

TAs perceive their particular problems and their causes to

be. Her major interest of this study, therefore, lies in

the Korean subjects' attitudes toward their speaking and

listening skills. Based on her own experience in

learning English as a second language, the writer expects

that most of the Korean TAs at ISU have difficulty using

English even though they have already had a good deal

of explicit knowledge of English vocabulary and grammar,

besides having had a good deal of exposure to the language

in its written form (since English is required from junior

high to college in Korea, the average Korean college



graduate has ten years of English education). The writer

often hears many of her Korean colleagues expressing their

frustrations at not being able to apply their knowledge to

real face-to-face communication. From this point of view,

this study tries to discover Korean TAs' perceptions, i.e.,

the kinds of problems they think they have and their causes

and their own suggestions for possible solutions to improve

their skills, etc.

In discussing the Korean TAs* views about using English

as a second language, the data may provide information which

can be used to improve certain English training programs

offered at ISU. The writer hopes this investigation will

provide useful information for English teachers, who

directly interact with Korean TAs in such classes as English

lOOA (English Language Skills for Prospective Nonnative TAs)

and Speech Communication 170 (Pronunciation for Nonnative

TAs) , and she also hopes this study will help the teachers

to design a better English program for Korean TAs, and

indeed for all foreign TAs. At the same time, she hopes

this research will benefit those participating TAs too,

because by responding to this survey, they had an

opportunity to monitor themselves in terms of their use of

English.

Therefore, views about difficulties as perceived by the

Korean TAs themselves will be a substantial basis for those



who develop programs and materials for groups of learners.

Several factors were investigated in addition to their

ability of using English: gender, age, length of stay in

the U.S., English courses they have taken at ISU, and number

of semesters of working as a TA.

As a member of Korean community in the U.S., the writer

has seen many troubled Korean collegues in dealing with the

language barrier. In spite of their highly regarded

professions, they often say that they are not confident as

far as speaking English is concerned. Although they have

stayed in the U.S. a relatively long time, they complain

that their "stiff tongues" get them in trouble when

speaking, especially when trying to pronounce certain words.

When they lose their confidence in using the target

language, it seems that they try to find comfort in their

own language, and in their own familiar culture. This is

perhaps why the Korean students, like many other Korean

immigrants in America, have developed patterns of social

interaction dominated by contact with other Koreans. The

commonality of language seems to relieve the anxiety which

the Koreans experience in a strange, new environment. In

the area where this study has been held it is not uncommon

to see that two or three Korean families take turns hosting

dinner parties and having evening get-togethers of fun.

They feast on Korean foods, talk, share ideas, and give one



another advice. They seem to find security in this

arrangement.

The organized churches (there are two Korean churches

in this area and many Korean students attend one or the

other) serve not only spiritual needs, but also fellowship

and social needs. The liturgy, sermons, and hymns are in

Korean, and afterwards, the members have conversation and

refreshments in the church.

The situation described above means that the Korean

students* opportunity to interact with the target community

is very limited. Therefore, their lack of contact with

target community seems to be a limiting factor for their

English language improvement. Based on the above

observation and experience of the writer, problems that

Korean TAs might have are predicted.

1. Generally, Koreans tend not to rate themselves as

comprehensible English speakers.

2. Not knowing idiomatic expressions is a big barrier

to teaching in English.

3. Pronunciation is perceived as a problem for being a

good TA.

4. Generally, Korean TAs, like any other Korean

students in the community, do not socialize with

Americans very often.

5. Because of the differences between the two



languages, i.e., English and Korean, hesitation is a

problem for speaking English fluently.

Consequently, the purposes of the study were to;

1. Identify the problems and causes that those Korean

TAs perceive in using English while they are

working as TAs at ISU.

2. Determine the relationship between selected

variables such as gender, age, length of stay in the

U.S., and subjects' responses.

3. Provide suggestions for future study related with

international TA training programs based on the

outcomes of the study.
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CHAPTER II

LITERATURE REVIEW

In preparation for the present study, literature was

reviewed concerning (1) communicative competence as an area

of sociolinguistics in relation to international TA problems

and (2) international TA training programs in many U.S.

universities in an attempt to alleviate nonnative speaking

TA problems.

Another obvious area to review is that of research on

the speaking and listening problems of Korean learners.

However, a search for such material showed that only in the

marginal area of socialization and adaptation of Korean

immigrants to the U.S. was any information available.

Therefore, language problems were discussed only in a

general sense.

Communicative competence

The issue of communicative competence in applied

linguistics has been a continuing interest particularly for

those who are interested in researching English as a second

language research. In this section, by taking a glance at

historicalchanges in linguistic theories, an attempt to

define the concept of communicative competence will be made.

Over the last few decades, psychologists and linguists

have developed their theories on language learning and



teaching in a parallel fashion. The structuralists in the

'40s and '50s focused on the scientific principle of

observation of human language. They were interested in

overtly observable data only, and had no consideration of

cognitive process in the human mind because unobservable

data could not be analyzed scientifically. As pointed out

by Brown (1987), "The linguist's task, according to the

structuralist, was to describe human languages and to

identify the structural characteristics of the languages"

(p. 8). In a similar way, the psychological theory of the

'40s and '50s was characterized by behaviorism. In the

behavioristic framework it was impossible to measure

thinking, concept formation, or the acquisition of knowledge

(p. 9) .

In the '60s, groups of linguists influenced by N.

Chomsky's generative-transformational theory proposed

underlying levels of processing, which generate observable

linguistic performance. Simultaneously, in the

psychological field the principles of conceptual thinking

beyond behavior ware of main interest to those

psychologists. For the last decade, as psychologists put

their attention more on interpersonal relationships, as

opposed to individual analysis, their linguist counterparts

tried to search for answers to the nature of communication

and communicative competence (Brown, pp. 9-10).



10

Jespersen (1924) wrote;

The essence of language is human activity—activity
on the part of one individual to make himself
understood by another, and activity on the part of
that other to understand•what was in the mind of the
first (p. 17).

Paulston (1976) also writes, quoting Johnson,

Communication requires interpersonal
responsiveness, rather than the mere production of
language...Communication arises when language is
used as such interpersonal behavior, which goes
beyond meaningful and truthful manipulation of
language symbols" (p. 56).

Paulston continues.

Communicative competence is taken to be the
objective of language teaching and typically,
language teachers tend to equate communicative
competence with the ability to carry out
linguistic interaction in the target language"
(pp. 55-56) .

According to Canale and Swain (1980), there are three

main components that are contributing factors to

communicative competence; grammatical competence,

sociolinguistic competence, and strategic competence. In

their framework, grammatical competence is understood to

include "knowledge of lexical items and of rules of

morphology, syntax, sentence-grammar semantics, and

phonology" (p. 29). Also, they define sociolinguistic

competence as made up of sociocultural rules of use and

rules of discourse. The sociocultural rules of use specify

the way in which utterances are produced and understood

appropriately with respect to the components of
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communicative events, and the rules of discourse involve the

"combination of utterances and communicative functions" in

supra-sentential level (p. 30). As the third component,

strategic competence consists of "verbal and nonverbal

communication strategies that may be called into action to

compensate for breakdown in communication due to performance

variables or to insufficient competence" (p. 30).

Brown (1987) views communicative competence as "the

aspect of our competence that enables us to convey and

interpret messages and to negotiate meanings interpersonally

within specific context" (p. 199). The social meaning of

the equivalent linguistic forms, however, varies from

culture to culture. Thus, as pointed out by Hymes (as cited

in Paulston, 1976) , communicative competence must include

"not only the linguistic forms of language, but also a

knowledge of when, how and to whom it is appropriate to use

those forms" (p. 56).

Therefore, learning specific sounds and structures does

not necessarily assure the ability to use them in

communication, and the learners need practice in using the

linguistic forms for the social purpose of language. In a

study for English for specific purposes. Rounds (1987)

claims that we need to "distinguish between the nonnative

speaking graduate students' general-purpose language needs

and their specific-purpose language needs as teaching
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assistants" (p. 644) . She emphasizes that we need to

develop materials for English for a specific purpose in

order to bridge the gap between everyday general-purpose

language and certain special-purpose language. Ard (1989)

argues that international teaching assistant (ITA) training

program designers should consider the difference between the

speech genres of the classroom and those of office-hour

consultations. Therefore, Ard claims that a major task

facing ITA trainers is to help ITAs convey the culturally

expected social norms of interaction and presentation of

self both in the classroom and in office-hour consultations.

Obviously, nonnative TAs' lack of experience both in

teaching and using English as a second language for the

social contexts are complicated issues in ESL.

The jobs of teaching assistants vary depending on the

situation. Their work ranges from simple grading to

presenting lectures. Often they directly hold the

responsibility for teaching courses independently. However,

TAs have an uncertain status: it can be said that TAs are

academic anomalies, assuming the role of faculty members one

minute and student the next. Therefore, most TAs do not

have total control over their classes, as faculty members

do, and undergraduates sometimes perceive them as lacking

authority (McMillen, 1986). Under such circumstances, when

some foreign graduate students, especially Asians, who are
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raised to regard the instructor as an imperious authority

figure, are challenged by students in class, there's

potential for difficulty. Other problems include the

foreign teaching assistants* predilection for "talking to

the blackboard" because they are unwilling to establish eye

contact with students (Heller, 1985, p. 33),

Nonnative TAs* inability to communicate with students

has been studied by many ESL researchers. While English

proficiency is an important base-line skill, Byrd and

Constantinides (1988) claim that the more important features

have to do with adequate communication and teaching skills.

Their definitions of communicative competence are changing

to include new features such as appropriate lecturing styles

and appropriate teacher student interaction with U.S.

undergraduates. Therefore, they conclude that we must teach

contextually appropriate ways and values to ITAs and that

they need to learn to be comprehensible speakers who are the

central actors in classes focused on the transmission of

content and develop the human relations skills.

Stevens (1989) suggests that the organization of

classroom discpurse, nonverbal aspects of communication and

conflicting expectation of teacher and student play a part

at least as important as pronunciation. Although

pronunciation is not the sole cause of communication

breakdown, it is undoubtedly a significant factor.
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Perceived by undergraduates, according to Stevens, ITAs'

unintelligibility of pronunciation was caused by nonstandard

production of intonation, stress, linking, rhythm and

fluency. He claims that within the context of the classroom

setting, violation of cultural and language-specific rules

of suprasegmental use, and irregular chunking of phrases

eventually lead to "poor pronunciation." He claims that

the training method adopted by University of Delaware was

evaluated as successful in enhancing the suprasegmental

aspects of.their oral skills by using the drama-based

approach, which is believed not only to provide a natural

context for developing teaching skills and enhancing

speaking proficiency, but also to be ideal for addressing

the cultural dimension of the program. From a different

angle, Kaplan (1989) argues that the ITA issue should be

treated as foreign policy which includes the use of SPEAK

scores as the ultimate arbiter of an iTA's fitness for

teaching, focusing on pronunciation skills.

Recently, video teaching has been attracting many

language teachers. In this regard, Douglas and Myers (1989)

produced a pilot video tape series based on an analysis of

tapes of actual TA classroom behavior and used the tapes

with prospective international teaching assistants (ITAs) in

a training seminar. They defined the performance objectives

for the learners in the seminar and used the video segments
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to illustrate communicative strategies for meeting the

objectives. In their approach, they noticed that the tapes

had intrinsic interest for the students because of their

authenticity and also they found that effective TAs did use

the strategies that were taught in the seminar and provided

motivation for the students to practice and master the

strategies.

ITA training programs

Since the problems of foreign TAs have been known as an

important educational issue in many American universities, a

lot of universities have been designing and developing

various programs in order to ease the situation.

A decade ago, University of California at Los Angeles

developed a program to increase the effectiveness of foreign

TAs (Brinton and Gaskill, 1979). The program was expanded

to cover the academic needs of the graduate students as

well» This one-week orientation program involved extensive

use of videotape recordings, and was considered to be of

great value by the students in improving their oral

presentation techniques, note-taking, and test-taking

skills.

In 1981, in response to evidence that the foreign TAs

were the subject of criticism and complaints because of poor

communication abilities in their classes, the University of
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Minnesota developed a foreign TA training program (Dege,

1981). In an effort to assist foreign TAs in their

adjustment, the course focused on interactional skills,

listening and speaking/pronunciation. Later, an effective

Teaching Skills component and cross-cultural component were

added. Overall the results of this training program

indicated that the course for foreign TAs effectively

improved foreign TA ability to function in the U.S.

classroom environment.

Another program was developed at the University of

Pittsburgh to improve the English language proficiency of

foreign TAs and to alleviate communication problems between

them and the undergraduates in their classes (Cake and

Menasch, 1982). In this case, the contribution of the TAs'

major departments to their linguistic screening (by means of

oral interview) and training was minimal; however, it was

the department that made final decisions about whether they

would be given teaching assignments or whether they would be

given tasks, such as grading papers and tests, that do not

involve spoken interactions with American students. The

program's special speaking course included pronunciation

work, a variety of speaking activities—e.g., role play,

video-tape review—was highly evaluated. The lack of

practice in actually talking to native speakers was found to

be the weakest point of the program and needed to be
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corrected in the future.

For the same purpose. Harvard University "offered a

program to help foreign TAs become more competent and

confident in American classroom (Sarkisian, 1984) . It

included viewing and discussing selected examples of

videotaped classes, and watching video tapes of their own

teaching. With this approach, foreign TAs were able to

review the structure, content and delivery of their own

presentations, and also gain support from their peers.

In an attempt to alleviate foreign TA problems. State

University of New York at Buffalo published a guide written

by a group of foreign TAs (Gburek and Dunnett, 1984). The

authors wrote about their experiences as nonnative TAs at

the university and about their views regarding learning and

teaching in English as a second language. One of the

writers pointed out that there were sociocultural problems,

aside from linguistic incompetency, which were derived from

cultural differences or unfamiliarity with the academic

systems between the U.S. and their home countries.

In 1985, in order to ease some of the foreign TAs*

problems, University of California at Berkeley published a

handbook for nonnative speaking teaching assistants (Cohen

and Robin, 1985). The handbook, which consists of three

parts: (1) Language skills, (2) Teaching strategies, and (3]

Cultural issues, presents various helpful tips for ITAs to
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overcome barriers to be efficient TAs in the U.S.

classrooms.

Beside the handbook for ITAs, University of California

at Berkeley had a foreign TA training program in ESL, which

consisted of work in language, culture, and instructional

techniques (Fragiadakis, 1988), The course included

videotaping and reviewing of class presentations, viewing

tapes of other graduate student instructors. After the

course, students expressed increased confidence and appeared

to understand the importance of interaction in the American

classroom. As a result, the participants were found to

learn compensatory strategies for improving communication,

and videotaping was considered as a successful approach.

A similar type of program was developed at Arizona

State University in 1988 (Jain, 1988). The course program

focused on three content or skill areas; language

improvement, cultural issues, and teaching strategies. In

the course of the program, each student was required to give

a minimum of four presentations that were videotaped and

evaluated later. This seminar has been found to be very

effective in improving oral communication and teaching

skills among non-native TAs.

Another attempt to improve ITAs* performance was made

by Davis, Tyler and Koran (1989) . In their training program

at the University of Florida, discourse analysis was used as
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a pedagogical technique along with the use of videotape

technique as the basis for discussion between the tutor and

the ITA involved.

A discussion of ITA training program is not complete

without mentioning the SPEAK/TEACH Test at ISU. The SPEAK

test has been required of all foreign TAs at ISU since 1984.

As an institutional version of TSE (Test of Spoken English

by Educational Testing Service), SPEAK is administered to

the students, who are required to listen and respond by

means of cassette tape. Later students' responses are rated

by instructors and graduate students from the Department of

English.

In order to supplement the SPEAK Test, a subcommittee

of the English Proficiency Evaluation Committee (EPEC)

developed a classroom-simulated TEACH Test. Since 1985

TEACH has been an effective tool to measure prospective

ITAs' communication ability in a classroom situation. The

TEACH Test lasts ten minutes for each TA and consists of

three parts; (1) A minute or two for the TA to become

familiar with the physical surroundings (two or three

student-questioners, two or three raters, a test proctor,

and a camera technician), and write a few terms, formulae,

etc., on the chalk board; (2) five minutes to explain some

aspect of an assigned topic clearly and in words that an

undergraduate class could understand; and (3) three minutes
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to let the TA answer questions about the topic asked by the

student-questioners, including at least one "classroom

culture" question, such as questions containing idioms in

order to test prospecting ITAs' awareness of U.S. classroom

procedure. The test is videotaped in a typical university

classroom setting. According to Plakans (1987), the test

is designed to create as natural a classroom setting as

possible although the power distribution between the

student-questioner and the ITA is reversed. Twenty-eight

out of thirty-one subjects used in this study went through

the SPEAK/TEACH Test.

For a long time, linguists have been investigating

communication breakdown and repair between native speakers

and nonnative speakers of English, revealing that there are

ample possibilities for misunderstanding and confusion in

both parties' interaction. The situation between native

speaker students and nonnative speaking TAs in American

universities is doubly complicated. Thus, narrowing down

the focus to the nonnative speaking TAs—particularly

Korean TAs—at Iowa State University and speculating on

their particular problems that they realize as they work as

TAs has been one concern in this need analysis.
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CHAPTER III

METHOD

Subjects

This study is based on the responses by Korean teaching

assistants at Iowa State University. According to the

Korean Student Association at ISU, there are 552 Koreans

living in Ames and its vicinity (Korean Students

Association, Nov. 2, 1988). The writer selected 28 TAs who

took the SPEAK/TEACH Test and 6 more TAs were added with the

help of the data provided by Korean Student Association at

ISU, making a total of 34 TAs out of 257 Korean students

enrolled at ISU at the time of sampling. This figure

represents approximately 11% of the total foreign TA

population at ISU, Although the number of Korean TAs at ISU

varies depending on the semester, at the time of sampling

(fall, 1988) thirty-four was considered close to the total

number of Korean TAs for that term according to the Graduate

College. For reference, among those 257 Korean students, 54

were undergraduates and 203 were graduates (Korean Students

Association, Nov. 2, 1988).

Instrument

The choice of instrument for data collection was a

questionnaire. In deciding to use a questionnaire, two

facts were considered; personal interviews with individuals
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would have been too time-consuming, and the writer felt that

more honest responses would be given by avoiding personal

contact. The questionnaire was divided into two sections,

one dealing with speaking skills and the other with

listening skills. The questionnaire asks respondents to

rate themselves on a scale of strongly agree, agree, don't

^^now, disagree or strongly disagree, with the underlying

assumption being that the respondents would be honest in

their reactions and that the replies given would reflect

specific attitudes held by the subjects.

The questionnaire was piloted and revised by the

author; however, it was not tested for either reliability or

validity; it remains one of the limitations of this

research. The questions were based on the predictions made

earlier in the introduction. Considering the TA*s role, the

writer thought speaking and listening skills would be more

relevant in class than the other two skills, i.e., reading

and writing.

The questionnaire focused on what the subjects thought

their problems were, causes for those problems, and other

help or obstacles they faced. An overview of the

questionnaire structure is as follows:

Part 1: Background information

sex, age, length of stay in the U.S., English

classes attended at ISU, degree sought, major.
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number of semesters as a TA, pattern of using

TV, radio, and movies, and frequency of

socialization

Part 2: Korean TAs* perception of speaking problems and

causes

Part 3: Pronunciation problems as perceived by the

subjects

Part 4: Degree of difficulty of pronunciation of

selected phonemes

Part 5: Degree of confidence in speaking in different

contexts

Part 6: Attitudes toward media effectiveness/

socialization in improving speaking skill

Part 7: Attitudes toward English courses at ISU on

speaking

Part 8: Participating TAs' comments

Part 9: Korean TAs' perception of listening problems

and causes

Part 10: Degree of listening confidence in different

contexts

Part 11; Attitudes toward media effectiveness/listening

practice tapes

Part 12: Attitudes toward English courses at ISU on

listening

For the last two items of the questionnaire, the
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subjects were asked to choose the most difficult skills

among these four skills of English—listening, speaking,

reading and writing—(Q.61), and to write any suggestion or

comment they thought important to improve their English

ability (Q.62). The questionnaire was written in Korean in

an attempt to ensure that the Korean TAs could answer it to

the best of their knowledge. See Appendices A and B for

examples of the English and Korean versions of the

questionnaire.

Procedure

The basic procedure followed in conducting this

attitude assessment was, first of all, to define the

objectives and limitations for the area of research, as

described above. The second step was to identify the

group of subjects to be questioned regarding their

attitudes. After obtaining the necessary approval for

conducting the assessment, there followed the construction

and distribution of the questionnaire as a means of

collecting data from the participating group. The

questionnaire was mailed to each TAs' campus address during

a 25-day period, from April 10 to May 5, 1989. To achieve a

better return rate, the writer visited a few TAs' offices to

get back the responses with the help of the chair of the

Korean Student Association. Then a computer analysis of the
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data was conducted, using the Quattro program. After an

interpretation of the results, recommendations have been

made.

Analysis

Thirty-one responses out of the mailed thirty-four

questionnaire were collected, showing a 91.2% return rate.

After the data were collected, the responses were sorted

and analyzed. The responses of each question were

calculated for percentage, mean scores, and standard

deviations to show the characteristics of the response to

each question.

In analyzing the data, the neutral response, which was

represented by scale 3, Don't Know, was eliminated. Because

of its ambiguous wording, interpretation of this response was

difficult since it is uncertain whether the responses were

implying that they had no opinion or that they had no idea

what the question is asking. The output data used in the

discussion in this study is available in Appendices C, D,

and E.
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CHAPTER IV

RESULTS AND DISCUSSION

The data are based on responses from thirty one Korean

TAs of both sexes. Table 1 (and its graphics shown in

Appendix C) shows the detailed-description of responding

TAs. Since they are all graduate students and most of them

have come to the U.S. after their college in Korea, their

age variation is not wide. Seventy-one percent of the

respondents are 31 and over, while the remaining twenty-nine

percent are between 25 and 30 years old. Eighty-seven

percent are married and 12.9% are single. About sixty-eight

percent of the respondents said that they had been in the

U.S. for more than 4 years, while only 3.2% had been here

less than a year. About 52% had been staying for more than

4 years up to 5 years, and 16% for more than 5 years up to 7

years. On the average, they have stayed 4.3 years in the

U.S., ranging from less than a year to 7 years. Also 83.9%

were pursuing their doctoral degree, while 16%, their

master's. Slightly over half of them (51.6%) had worked for

more than 4 semesters as a TA. Only 9.7% of the respondents

had worked for just one semester as a TA. Their fields of

study varied as shown in Table 2.

In this chapter, the results of this study will be

discussed. An analysis and interpretation of the data
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collected encompasses the following points:

-English problems (speaking/listening) and their

causes as perceived by Korean TAs

-Pronunciation problems and the causes

-Degree of difficulty of pronunciation of selected

phonemes

-Degree of confidence in speaking and listening in

different contexts

-Attitudes toward media

effectiveness/socialization in language learning

-Attitudes toward English courses at ISU

-Participating TAs* comments
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Table 1. Description of respondent TAs

-Sex: Male
Female

-Marital status:

25
6

80.6%
19.4%

Married 27 87.1%
Single 4 12.9%

-Age: 25-30 9 29.0%
31 and over 22 71.0%

-Length of stay in the U.S.;•

Less than 1 year 1 3.2%
1-2 years 2 6.5%
3-4 years 7 22.6%
4-5 years 16 51.6%
5-7 years 5 16.1%

-English courses at ISO:

lEOP None

lOOA 2 6.5%
lOOB 2 6.5%
lOOC None —

lOOD 27 87.1%
lOOE 14 45.1%
Speech Communication 170 3 9.7%
Not taken any of these 4 12.9%

-Degree sought:

Master * s 5 16 .1%
Ph. D 26 83 .9%

-Number of semesters as TA:

1 semester 3 9.7%
2-4 semesters 12 38.7%
More than 4 semesters 16 51.6%
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Table 2. Major departments of responding TAs and the
number of participating TAs

Economics 5 Industrial Eng. 1
Mechanical Eng. 1 Chemistry 5
Physics 4- English 1
Computer science 3 Botany 1
Family Environment 1 .Statistics 1
Vet microbiology 2 Mathematics 1
Civil Eng. 1 Psychology 1
Food and Nutrition 1 Genetics 1
Crp. Eng. 1

Results will be represented in terms of the mean score

( X ) of a particular item, and where necessary, the actual

number of responses or percentage for each choice in an

item. Each question is rated on a 5-point scale ranging

from Strongly Agree to Strongly Disagree or from Very

Difficult to Very Easy.

In the actual assessment of results, since point 3 on

the scale, Don't Know, caused some confusion, the writer

decided to leave out every response that was marked at this

point. The means were calculated on the basis of the

remaining 4 categories. However, the Don't Know information

is reported in a separate column and the total reflects all

5 categories. Also, for some of the items, the relatively

small number of respondents needs to be taken into account

when considering the analysis and interpretation of these

data.
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Self-rating: speaking and listening ability

The respondents evaluated their ability to speak and

listen in general (not focusing on specific field or

situation). As shown in Table 3 and Figure 1 below, most of

them rated themselves as comprehensible speakers and

listeners (Speaking Q.l. x = 3.7, Listening; Q,31. x =

4,1). They rated their listening ability slightly higher

than their speaking ability in general.

Table 3. Self-rating: general speaking, listening ability

a b a

Assessment Statements 5 4 2 1 n X S.D. D.K.

Q. 1. General spoken
English: 2 15 4 0 31 3.7 0.90 10
Comprehensible

Q.31. General listening
ability:
Good 6 13 2 0 31 4.1 0.83 10

a

Scale 5 = Strongly Agree, 4 = Agree. 2 = Disagree.
1 = Strongly Disagree.
D.K = 3 = Don't know.

b
The number of valid responses; it varies from item to

item. The maximum is 31, a total combining the responses of
31 Korean TAs at ISU.
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Problems in class

In assessing the problems in speaking and listening in

class, a majority of the respondents showed agreement with

many of the items listed {Q.2 through Q.8 on Speaking; Q.32

to 35 on Listening). This information is contained in Table

4 and Figures 2 and 3. The problems in spoken English

perceived by the TAs were not knowing idiomatic expressions

(Q.5. X = 3.9), hesitation and pauses (Q.7. x = 3.8), and

limited size of general English vocabulary (Q.2. x = 3.7).

Special vocabulary pronunciation was not perceived as a big

problem, showing mean score x = 1.9 (Q.6), while not being

able to answer students* questions in class was considered

to be only a small problem (Q.8. x = 2.6).

In contrast, among the listed problems in listening,

vocabulary limited size was perceived as minor (Q. 32. x =

2.0), although the respondents considered not being able to

follow idiomatic expressions a big problem (Q.35. x = 3.8).

In brief, the respondents seemed to feel uncomfortable

with idiomatic expressions both in speaking and listening

area. Since the characteristics of idiomatic expressions

are generally culture-specific, obviously the cultural

difference seems to be a contributing obstacle to overcome

in order to alleviate the difficulty in learning and using

English as a second language. Here, a couple of other

problems commented on by the respondents seem worthwhile
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mentioning. One respondent commented that he had difficulty

with slang, which is widely used among undergraduate

students. He added that if one could understand more about

the slang of the young undergraduates, communication between

the two parties and TA quality would be improved. Another

TA mentioned that he could have used more humor in English,

but because of the difference in the sense of humor between

Korea and the U.S., it was very hard for him to learn and

use it.
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Table 4. Problems in class: speaking and listening

Assessment Statements 5 4 2
a

1 n X S .D.
a

D.K.

<Speaking>

Q.2. General English
vocabulary shortage 4 '8 3 2 31 3.7 1 .10 4

Q.3. General words
pronunciation 5 12 11 1 31 3.3 1 .26 2

Q-4. Sentence construction 4 12 8 4 31 3.1 1 .38 3

Q.5. Idiomatic expression 8 13 4 1 31 3.9 1 .14 5

Q.6. Special vocabulary
pronunciation 0 2 19 6 31 1.9 0 .73 4

Q.7. Hesitation/pause 7 13 6 0 31 3.8 1 .10 5

Q-8. Answering students'
questions 1 7 14 3 31 2.6 1 .16 6

<Listening>

Q.32. Not knowing the
vocabulary 0 2 18 5 31 2,0 0.73 6

Q.33. Not knowing intention
of the speaker 0 0 24 5 31 1.8 0.38 2

Q.34. Not knowing the
topic 0 0 23 6 31 1.8 0.41 2

Q.35. Not following
idiomatic expression 6 16 4 1 31 3.8 1.08 4

a

Scale 5 = Strongly Agree. 4 = Agree. 2 = Disagree
1 = Strongly Disagree.
D.K = 3 = Don't Know.
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Causes of the problems

In assessing the causes of the problems in speaking, no

particular characteristics could be found. The results

seemed to be that the respondents did not fear not being

understood by the students in class (Q.9. x = 2.0), and it

appeared that lack of experience in using spoken English was

not perceived as a serious cause of the problems (Q.14. x =

2.0). The most mentioned cause was not knowing the American

culture (Q.13. x = 3.1).

On the other hand, for the causes of listening

problems, twenty-three respondents agreed that the speed of

the speaker was (Q.36. x = 3.8) the cause. Not knowing the

American culture was also perceived as one of the serious

causes (Q.39. x = 3.6).

Q.ll (pausing to think in Korean) and Q.38 (trying to

translate in Korean) were asked in order to find how many

students perceive difficulty in using the second language

because they translate. From the responses, translation

wasnot perceived as negatively affecting their language

skills (Q.ll. X = 2.9 ; Q.38. x = 2.2). Considering their

length of stay in the U.S. (average 4.3 years), the

responses on the translation problem may fit what is to be

expected from extended experience in the target language

environment.

It generally appeared that respondents perceived that
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they did not have any fear of not understanding or not being

understood by the students in class. Those who had worked

a longer period (more than 4 semesters) as TAs seemed to

beless afraid of not being able to understand than those who

had worked shorter period (less than 4 semesters) as TAs

(Q.37, X = 1.9 for TA group for more than 4 semesters and x

= 2.4 for TA group of less than 4 semesters). There is a

detailed description in Tables 5 and 6, and in Figures 4 and

5.

Here are some of the interesting and note-worthy

comments by the respondents. One respondent commented that

he haddifficulty understanding dialects or unfamiliar

accents. In another instance, four TAs indicated that they

had no opportunity to practice conversation with natives;

the reason for this was characteristically that most Koreans

are not active in contacting foreign people. They are shy

and passive, so that they tend to avoid contact with

foreigners, the foreign culture, etc. One thing that seems

odd is that although they blame their lack of opportunity on

practice in the language, their response to questions 14 and

40 (lack of experience in using spoken English, lack of

experience in being exposed to spoken English, respectively)

does not support their claim because lack of experience in

being exposed to spoken and listening English was not

perceived as a serious cause of the problem. However, a
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relatively high standard deviation (1.30) means that some

did. Some comments suggested that "Korean ESL learners

should be more open and actively involved in various

activities in the target community."
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Table 5. Causes of the problems

Assessment Statements 5 4 2 1
a

n x S -D.
a

D.K.

<Speaking>

Q. 9. Fear of not being
understood .0 3 17 7 31 2 .0 0 .85 4

Q.IO. Fear of not being able
to express 0 7 19 3 31 2 .4 0 .98 2

Q.ll. Pausing to think in
Korean 0 15 11 3 31 2 .9 1 .16 2

Q.12. Pausing to check
gramatical accuracy 0 4 20 3 31 2 .2 0 .83 4

Q.13. Not knowing American
culture 5 14 5 1 31 3 .1 1 .29 6

Q.14. Lack of experience 1 4 11 12 31 2 .0 1 • 17 3

<Listening>

Q.36. Speed of the speaker 4 19 5 0 31 3 .8 0 .92 3

Q.37. Fear of not able to
understand 0 4 14 11 31 1 .9 0 .78 2

Q.38. Translate into Korean 0 5 17 5 31 2 .2 0 .96 4

Q.39. Not knowing American
culture 4 16 5 2 31 3 .6 1 .19 4

Q.40. Lack of experience 3 8 11 2 31 3 .0 1 .30 7

Q.41. Not able to relax 0 6 13 5 31 2 .3 1 .08 7

a

Scale 5 = Strongly Agree. 4 = Agree. 2 = Disagree.
1 = Strongly Disagree.
D.K. = 3 = Don*t know.
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Table 6. Effects of duration of working as a TA and Q.37
(fear of not being able to understand)

more than 4 semesters 1.3
(n=14)

less than 4 semesters 2.4
(n=15)
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Causes of pronunciation problems

In this section, causes of difficulty in pronunciation

perceived by Korean TAs will be discussed. The results

shown in Table 7 and Figures 6 and 7 seem to fit the concept

of contrastive analysis. About 80% of the respondents

agreed that they experienced difficulty in pronouncing

certain sounds that do not exist in Korean (Q.16 x = 4.0).

However, psychological factors such as nervousness caused by

standing in front of students did not seem to apply.

Eighteen TAs replied that they did not think that not being

able to relax in front of students affected their quality

(Q.17. x = 2.1) .

In contrast, in actual assessment of the difficulty in

pronouncing certain sounds that do not exist in Korean, most

listed sounds were considered easy to pronounce with mean

score ranging from 2.0 to 3.0 (the difficulty scale in this

section is; 5 = Very Difficult, 4 = Difficult, 2 = Easy, and

1 = Very Easy). Based on the result, it seems that there

must be other sounds and elements that cause pronunciation

difficulty. Part of the blame for this result may lie in

the fact that the listed sounds were decided by the writer

herself because unavailability of previous research of the

same purpose at the time of study. The sounds were chosen

only because they do not exist in the Korean language. One

respondent said that the sounds should have been put in a
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sentence or between words instead of being put in just a

word. His comment on this section seems reasonable because,

as Gilbert (1987, p.l) said, "It is not necessary to

pronounce each sound perfectly in order to be understood."

How to connect each sound in a sentence is equally

important.

Other difficult sounds provided by the respondents

were: [b] & [v] , [0] & [f\] r and [ -rl- ] as in "girl". In

addition, one of the respondents mentioned that English

teachers in Korea did not put much stress on pronunciation.

Even if the teachers taught how to pronounce, she commented

that "some of the unfamiliar sounds still seemed very

uncomfortable to use because [her] tongue was not used to

those sounds."
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Table 7. Causes of pronunciation problems

a a

Assessment Statements 5 4 2 1 n X S.D. D.K.

Q.15. Being taught to
pronounce that way 6 8 10 3 31 3.1 1.43 4

Q.16. Sounds not existed in
Korean 12 13 3 2 31 4,0 1.20 1

Q.17. Difficulty in relaxing 1 6 13 8 31 2.1 1.15 3

Degree of difficulty; sounds which do not exist in Korean

b b

-Sounds 5 4 2 1 n X S.D. D.K.

th[ 0] 0 9 14 7 31 2.4 1.16 1

f tf] 1 4 13 10 31 2.0 1.14 3

1 [ ] 5 7 8 7 31 2.8 1.55 4

r [ V-] 4 10 10 4 31 3.0 1.39 3

z [ Z.] 4 10 5 7 31 3.0 1.54 5

V [ V] 6 4 11 9 31 2.6 1.55 1

th[ 3 8 12 6 31 2.7 1.37 2

7 2 9 8 31 2.7 1.65 5

a

Scale 5 = Strongly Agree. 4 = Agree. 2 = Disagree.
1 = Strongly Disagree.
D.K. = 3 = Don't know.

b
Scale 5 = Very Difficult. 4 = Difficult. 2 = Easy.

1 = Very Easy.
D.K = 3 = Don't know.
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Figure 6. Causes of pronunciation problems
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Degree of confidence in different contexts

The intention in this section was to find out if there

was any difference of competency depending on the situation:

communication about different topics and communication with

different people.

Overall, respondents seemed to feel confident in

talking about their specialty topics regardless of the

person's status—i.e., whether the person is an authority

figure such as a teacher or the person is a close American

friend in a casual encounter (Q.18. x = 3.7 ; Q.20 x =

3.7) .

Slightly lower scores in question 19 and 21 (talking

about something other than my field of specialization with

American friends, talking about something other than my

major with the teachers in my field of specialization) were

obtained; however, it can be interpreted that they felt

equally confident when they talked about their field of

study no matter who they talked to (Q.19. x = 3.1 ; Q.21, x

= 2.8) .

They also showed high confidence in talking with office

personnel at ISU (Q.22. x = 4.0). Although perception of

the subjects is of interest in the present study, looking at

a study, which was tried to determine how much topic affects

grammatical and pronunciation accuracy in reality (Smith,

1989) seems to be interesting. In the study, there was no
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significant difference between ITAs' performance on general

topic and field specific oral proficiency tests.

Degree of confidence in listening to English teachers

at ISU was evaluated. In addition, an attempt was made to

find out how much respondents think they could understand

the media, such as TV, radio or movies. Generally,

understanding the media (TV, radio, movies) were considered

very easy tofollow. In particular, twenty-nine respondents

(93.5%) indicated that TV was very easy to understand.

Similar to the results of speaking ability assessment,

regardless of the speaker (whether the speaker is a teacher

or just a friend), respondents seemed to be very confident

in listening and understanding when the topic was about

their field of study (Q.45. x = 4.6 ; Q.47. x = 4.5).

It appeared that they seemed to feel more comfortable

if the topic was familiar. Even when they were in a certain

formal context like in class, if the topic was about their

field of specialization, they seemed to feel it was easy to

understand. If the topic was not familiar (e.g., something

other than their field of specialization), understanding

self-evaluation score got lower, regardless of the formality

of the situation.

Just like conversing with ISU office staff was

considered easy (Q.51. x = 4-2), English teachers at ISU,

both in and out of class, were also perceived as very easy
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to follow (Q.52. X = 4,5, Q.53. x = 4.4).

In brief, the greatest contributing factor to the

respondents' abilities to speak and listen seemed to be the

familiarity with topics, rather than the formality of

situation. Although they are from a society where formality

and authority are highly respected, they seem to adjust to

the environment that allows more informality. However,

their rather long period of stay in the U.S. (average 4.3

years) could be a factor in interpreting this adjustment to

American life.

For the effect of the length of stay in the U.S. on

attitudes toward topic familiarity, there seemed no

significant difference between the two groups; those who

had been in the U.S. less than 4 years, and those who had

been here for more than 4 years. Because there were only 5

TAs who had stayed for more than 5 years up to 7 years, four

years of living in the U.S. was chosen to be a break-off

point in spite of unequal distribution. Both groups agreed

that they felt more comfortable when they were dealing with

their specialty topics than with general topics. Detailed

information is shown in Tables 8 and 9, and Figures 8 and 9.
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Table 8. Degree of confidence in different contexts

a a

Assessment Statements 5 4 2 1 n x S.D. D.K.

<Speaking>
-Following are easy to
talk about:

Q.18. Specialty topic with
American friends 11 10 5 3 31 3.7 1.41 2

Q.19. Topic other than
speciali-zation with
American friends 1 14 9 2 31 3.1 1.18 5

Q.20. Specialty topic with
teachers 7 16 5 2 31 3.7 1.21 1

Q.21. Topic other than speciali
zation with teachers 0 8 11 0 31 2.8 1.01 12

Q.22. With ISU staff 5 13 3 0 31 4.0 0.92 10

<Listening>

-Following are easy to
understand: 5 4 2 1 n X S.D. D.K.

Q.42. TV watching 8 21 1 0 31 4.2 0.61 1

Q.43. Radio listening 6 14 1 1 31 4.0 0.95 9

Q.44. Movies 6 18 4 0 31 3.9 0.90 3

Q.45. Friends* talking about
major 18 13 0 0 31 4.6 0.50 0

a

Scale 5 = Strongly Agree. 4 = Agree. 2 = Disagree.
1 = Strongly Disagree.
D.K. = 3 = Don*t know.
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Table 8 (continued)

Assessment Statements 5 4 2 1 n x S.D. D,K.

Q.46. Friends* talking about
other topics 2 18 3 0 31 3.8 0.78 8

Q.47. Teachers* talking about-
major in class 17 l4 0 0 31 4.5 0.51 0

Q.48. Teachers' talking about
major out of class 10 19 1 0 31 4.3 0.64 1

Q.49. Teachers' talking about
other topic in class 3 10 9 0 31 3.3 1.17 9

Q.50. Teachers' talking about
other topic out of class 2 11 7 0 31 3.4 1.10 11

Q.51. Conversing with office
staff 6 18 1 0 31 4.2 0.62 6

Q.52. English teachers
in class 17 10 0 1 31 4.5 0.84 3

Q.53. English teachers out of
class 15 12 0 1 31 4.4 0.84 3
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Table 9. Relations between
with topic

length of stay and confidence

Q.20.
major

Q.21.
general

Q.48. Q.50.
major general

n X n X n X n X

more than
4yr s. 21 3.6 13 3.0 20 4.3 13 3.8

less than
4yr s. 9 3,8 6 2.6 10 4.1 7 2.5

(1)
u
O
o
CO

c
(0
(1)
s

IS 19 23
Question

Figure 8. Confidence in speaking
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Figure 9. Confidence in listening



56

Attitudes toward media effectiveness and socialization

The purpose of this part of the study was to find out

how subjects improve their speaking and listening abilities.

The writer tried to investigate how high respondents valued

the media influence in trying to improve their speaking and

listening skills. Also, of interest are their attitudes

toward the effectiveness of socialization with native

speakers.

Although hours of watching TV varied, all of the

respondents answered that they watched TV every day; 67.7%

answered that they watched TV less than an hour a day, while

the rest watched on average 1 to 2 hours daily. On the

other hand, they did not seem to be radio listeners; 54.8%

of them responded that they did not listen to the radio,

while 32.3% of them listened less than an hour a day. The

responses to watching movies in English were varied;

however, all the respondents replied that they would go to

(or watch) a movie (in English) at least 1 or 2 times a

year. The result indicates that 67.8% of the responding TAs

watch movies in English once a month or more. See Table 10

for their pattern of media use.

Twenty-three out of thirty-one respondents favored the

influence of TV on their speaking skill improvement (Q.23. x

= 4.0), while thirty out of thirty-one respondents agreed on
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listening (Q.54, x = 4.5). As was pointed out by many

participants, watching TV was perceived as a short-cut to

understanding the culture and learning the English language.

TV not only entertains viewers, but also gives them

with information. Certainly, the writer also believes that

TV is a powerful medium to learn the culture of the

community although she thinks that it takes a long time for

a foreigner to learn the language through TV particularly

because of lack of feedback, believed to be the biggest

drawback of teaching method using TV.

Another interesting point in this section is that

although subjects did not listen to the radio very much,

they agreed that radio listening was one way to help them

improve English language skills {Q.24. x = 3.1 on Speaking;

Q.55. X = 3.5 on Listening). Also, 67.8% of the responding

TAs went to a movie at least once a month. About half of -

the total respondents indicated the importance of movies'

influence on speaking skill improvement, while approximately

60% of the total number of responding TAs agreed that movie

watching helped them improve their listening skills (Q.25. x

= 3.5 ; Q.56. x = 4.0) .

Finally, 67.7% of the respondents did not have any type

of English listening exercise tapes, while 25.8% had

listening tapes they brought from home, and only 9.7% had

American-made listening practice tapes. Listening to
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practice tapes was not highly valued as a helping aid in

either speaking or listening improvement.

Slightly less than half had 3 to 5 American friends.

About 9.7% had more than 10 American friends, while the same

percentage said that they did not have any American friends.

Interestingly, 41.9% responded they never had get-togethers

with American friends, while 54.8% replied they had get-

togethers with Korean friends at least once a week. See

Table 11 for their socialization pattern.

Concerning the attitudes toward socialization with

natives, almost three quarters of the responses on speaking,

and about 70% on listening agreed that socializing with

American friends helped them improve their language skills.

Table 12 shows that the group which had get-togethers

with Americans more than once a month agreed more strongly

that the socialization with natives helped them improve

their language proficiency (x = 4.3 on Q.26, x = 4.2 on

Q.57), while the other group which did not have any get-

togethers with Americans showed slightly lower mean scores

(X = 3.9 on Q.26, x = 4.0 on Q.57). Also Table 13 shows

that generally they perceived that the more American friends

they had, the more their language ability improved. The

group that had more than three American friends showed

higher mean scores (x = 4.2 on Q.26, x = 4-3 on Q.57) than

those of the group that had less than two American friends
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(x = 4.0 on Q.26, x = 3,7 on Q.57)

Table 10. Media use pattern

-Hours of watching TV:

Never
Less than 1 hour
1-2 hours
3-4 hours
Over 4 hours

-Hours of listening radio:

Never

Less than 1 hour
1-2 hours
3-4 hours
Over 4 hours

-Going to a movie:

Never
1-2 times/yr
3-4 times/yr
6 times/yr
once a month
More than l/month

-Having listening tapes

Brought from Korea
Made in U.S.A
Don't have any

None
21
10

None

None

17
10
3

None

1

None

3
6
1

11
10

8
3
21

67.7%
32.3%

54.8%
32.3%
9.7%

3.2%

9.7%
19.4%
3.2%

35.5%
32.3%

25.8%
9.7%
61.7%
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Table 11. Socialization pattern

-Number of American friends:

None 3 9.7%
1-2 7 22.6%
3-5 15 48.4%
6-10 3 9.7%
Over 10 3 9.7%

-Number of Socializing with American friends:

Never
1/month
2/month
1/week
more than 1/week

13
12
2
3
1

-Number of socializing with Korean friends

Never
1/month
2/month
1/week
more than 1/week

0
10
4

12
5

41.9%
38.7%
6.5%
9.7%
3.2%

0.0%
32.3%
12.9%
38.7%
16.1%

Table 12. Relation between frequency of socialization and
speaking/listening ability

Q.26 Q.57

Frequency of
Socialization

n X n X

never 10 3.9 10 4.0

more than 1/month 17 4.3 16 4.2
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Table 13. Relation between number of American friends and
speaking/listening skills improvement

Q.26 Q,57

No. of American
Fr iends n X n X

less than 2 6 4.0 7 3.7

more than 3 21 4.2 19 4.3

Concerning the relationship between age and number of

American friends, younger students (age 25-30) seemed to

have more American friends than older (age over 31)

students. While 78% of the younger TAs said that they had

more than three American friends, 63% of the older TA group

had more than three American friends.

Table 14 shows that relationship between age groups and

socialization with Americans. In this comparison, there

did not seem to be any significant difference between the

two age groups (25-30 years old group and 31 and over

group). Also, in Table 15 there seemed no significant

difference between the two sexes in socializing with

Americans, either. In general, however, it seemed that most

respondents felt that they needed more contact with American

friends in order to improve their language skills. As was

predicted, Korean friends' advice was not highly valued
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(Q.27. X = 1.8). Table 16 and Figure 10 show the detailed

information on attitudes toward media effectiveness and

socialization.
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Table 14. Relation between age and frequency of
socialization

Frequency of socialization

0 l/mo 2/mo 1/wk 1/wk more

Age n % n % n % n % n %

25-30 3 33.3% 5 55.6% 0 0.0% 1 11.1% 0 0.0%
31 &
over 10 45.5% 7 31.8% 2 9.1% 2 9.1% 1 4.5%

TOTAL 13 41.9% 12 38.7% 2 6.5%
1

3 9.7% 1 3.2%

Table 15 . Relation between gender and frequency of
socialization

Frequency of socialization

0 l/mo 2/mo 1/wk 1/wk more

Sex n % n % n % n % n %

Male 11 44.0% 9 36.0% 2 8.0% 2 8.0% 1 4.0%

Female 2 33.3% 3 50.0% 0 0.0% 1 16.7% 0 0.0%

TOTAL 13 41.9% 12 38.7% 2 6.5% 3 9.7% 1 3.2%
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Table 16. Attitudes toward media influence/socialization

Assessment Statements 5 4 2
a

1 n X S.D.
a

D.K.

<Speaking>

Q.23. TV 8 is 3 1 31 4.0 1.06 4

Q.24, Radio 2 11 7 3 31 3.1 1.31 8

Q.25. Movies 5 9 5 2 31 3.5 1.36 10

Q.26, Socializing with
Americans 14 9 3 1 31 4.2 1.14 4

Q-27. Korean friends'
help 0 4 12 14 31 1.8 1.00 1

Q.28. Korean listening
tapes 3 1 7 10 31 2.0 1.43 10

Q.29. American listening
tapes 0 2 7 11 31 1.6 0.93 11

<Listening> 5 4 2
a

1 n X S.D.
a

D.K.

Q.54. TV 17 13 1 0 31 4.5 1.28 0

Q.55. Radio 6 10 7 1 31 3.5 1.28 7

Q.56. Movies 11 7 4 1 31 4.0 1.28 8

Q.57. Socializing with
Americans 14 7 5 0 31 4.2 1.16 5

Q.58. Korean listening
tapes 2 6 11 4 31 2.6 1.31 8

Q.59. American listening
tapes 0 1 10 8 31 1.7 0.75 12

a

Scale 5 = Strongly Agree. 4 = Agree. 2 = Disagree
1 = Strongly Disagree.
D.K. = 3 = Don't know.
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Attitudes toward English courses at ISU

Out of thirty-one respondents, twenty-seven took at

least one 'English course at ISU. In this section, the

writer intends to analyze the Korean TAs' responses to the

questions that deal with the English courses at ISU in order

to arrive at an understanding of what they feel toward the

English courses, and how much they feel that they benefited

from them. Specifically, seventeen of these TAs indicated

that they have learned to speak better from having taken the

lOOD course, which is designed for nonnative speaker

students* advanced composition (63% showed a favorable

response; x = 3.4). The responses shown in Table 18 and

Figure 11 indicate the detailed description of which English

course or courses respondents took at ISU and how much they

agreed with the course(s)' effectiveness.

Since no one took the lEOP (Intensive English

Orientation Program) or English lOOC (advanced level

composition for nonnative undergraduates), discussions will

be focused on the English lOOA (designed and focused on

speaking skill improvement for nonnative speaker students),

English lOOB (intermediate-level grammar review and

composition for nonnative graduates), English lOOD

(advanced-level composition for nonnative graduates),

English lOOE (supervised independent study focused on



67

listening, vocabulary, and reading), and Speech

Communication 170 course (for nonnative speakers of

English focusing on pronunciation, expression, and speech

rate) •

Before further discussion, it should be mentioned that

more data are required to make any judgment about courses

such as English lOOA and English lOOB that have a small

number of respondents.

English lOOD was highly evaluated by the respondents.

Twenty-eight out of thirty-one responding TAs took the

course (90,3%). As shown in Table 17, 55% of the

respondents who took the course showed positive agreement

concerning the course's effectiveness, while 23% of them

showed a negative attitude and the rest did not decide-

Slightly less than half indicated that the course benefited

their listening skills.

Out of thirty-one, fourteen TAs took the lOOE course

(45% of the total responding Korean TAs). Unlike the

previous response to English lOOD course, only 14.2% of the

respondents responded favorably concerning the effectiveness

of lOOE (x = 2.1). Although just 13% of the total

respondents perceived listening as the most difficult skill

among those four skills of English, more investigation is

needed to explain why and what makes those TAs who took the

course think it is not helpful.
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Table 17. Attitudes toward English courses at ISU

a 5 a
Assessment Courses 5 4 2 1 n x S.D. D.K,

<Speaking>

lEOP - - - - - - --------

Engl lOOA 110 0 2 4.5 0.71 0

Engl lOOB 0 0 0 12 1.0 1

Engl lOOC -

Engl lOOD 1 16 6 1 27 3.4 1.06 3

Engl lOOE 0 2 4 5 14 1.9 1.14 3

Speech
Communication 170 0 2 0 0 3 4.0 0.00 1

<Listening>

lEOP

Engl lOOA 1 1 0 0 2 4.5 0.71 0

Engl lOOB 0 110 2 3.0 1.41 0

Engl lOOC ------ - - ---

Engl lOOD 1 14 3 3 27 3.3 1.24 6

Engl lOOE 2 3 3 3 14 2.8 1,60 3

Speech
Communication 170 12 0 0 3 4.3 0.58 0

Scale 5 = Strongly Agree. 4 = Agree. 2 = Disagree.
1 = Strongly Disagree.
D.K. = 3 = Don't know.

b
The number of TAs who took: lEOP = 0.

English lOOA = 2. English lOOB = 2. English lOOC = 0.
English lOOD = 27. English lOOE = 14,
Speech Communication 170 = 3.
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As respondents rated their speaking skill as

comprehensible in general (Q.l. x = 3,7)/ they did not

consider speaking to be the most difficult skill. Instead,

61.3% thought writing was the most difficult. Although much

more research work is needed for further expansion of this

result, for now at least it seems to be an interesting

finding. Although writing and reading skills are not

directly related to TAs' teaching performance, considering

the fact that they are graduate students, those two skills

are important as well. In this regard, the two areas which

are not covered in this study, i.e., writing and reading,

would produce abundant opportunities for future research.

Students' comments

Besides the main areas covered in the questionnaire, a

general-comments section, was provided for open-ended input

from the responding TAs.

The need for a positive relationship with Americans was

mentioned several times. Since the area where the survey

has been held has a relatively large Korean community, the

Korean students can do without contacting the outside

community. Thus, their comments are understandable:

"Watching TV and learning the culture from it" seems to be

the only and best way to learn the target language.

Another interesting point mentioned in the comments was
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that Korean students should actively involve themselves in

class activities, such as asking questions. Most students

would rather study by themselves than ask questions in front

of many people. Concerning pronunciation, one said

"practice" was the best medicine.
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CHAPTER V

CONCLUSION

At this point, it is helpful -to be reminded once again

of the general purpose of this needs assessment: to

identify any problems and causes regarding English skills as

perceived by Korean TAs at ISU, and to suggest possible

means of remedy. Although this study reflects Korean TAs*

views through self-assessment, the results would be of

interest and value to teachers who interact with Korean TAs,

and indeed for all Korean students. The writer strongly

believes that the data provided in this study would help the

teachers understand Korean students better, especially when

there is any difference between the students* perception of

their ability and their actual performance. Specifically,

when Korean students do not make any progress in learning,

this attitude analysis would help the teachers understand

the students* own perceptions and possibly improve the

situation.

It should also be remembered at this point once again

that the number of subjects surveyed in this assessment

was rather small. Some of the items had only two

informants, so these items have been reserved for future

research with more data.
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Summary

The summary of the results will be discussed according

to the questionnaire outliner which was described in Chapter

3.

In the questionnaire Parts 2 and 9 (Korean TAs'

perception of speaking problems and causes, listening

problems and causes), the Korean TAs seemed to perceive that

their speaking/listening problems and causes were in both

the linguistic and the sociocultural domains. Their

problems as perceived in speaking and listening in class

included (1) not knowing idiomatic expressions, (2)

hesitation and pauses, and (3) shortage of English

vocabulary, while the causes of the problems were not

knowing the American culture, and the speed of the speaker.

Translation was not perceived to be very much of a problem.

It generally appeared that they did not have any fear of not

being able to understand or not being understood by the

students in class. Those who had worked longer periods as

TAs seemed to be less afraid of not being able to understand

than those who had worked shorter periods as TAs.

Considering pronunciation (Questionnaire Parts 3 and 4;

pronunciation problems as perceived by the subjects, degree

of difficulty of pronunciation of selected phonemes), many

respondents felt difficulty in pronouncing sounds that do

not exist in the Korean language, while emotional stress.
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caused by standing in front of the class, was not perceived

as a cause of pronunciation problems.

According to the questionnaire Parts 5 and 10 (degree

of speaking confidence in^different contexts, degree of

listening confidence in different contexts), they seemed to

be confident in dealing with their field of specialization

regardless of the formality of the situation. For the

effect of the length of stay in the U.S. on attitudes toward

the topic familiarity, there seemed no significant

difference between the two groups: those who had been in the

U.S. less than 4 years, and those who had been here more

than 4 years. Both groups agreed that they felt more

comfortable when they dealt with their specialty topics than

with general topics.

In Parts 6 and 11 of the questionnaire (Attitudes

toward media effectiveness/socialization on speaking and on

listening), most respondents believed that the influence of

media such as TV, radio, and movies improved their language

ability. They perceived TV as an especially effective

medium from which to iearn the language. Listening to the

radio and watching movies in English were perceived as

important media as well; however, listening to practice

tapes was not highly valued. More than 70% of the

respondents agreed that socializing with Americans helped

their language ability. Concerning the relation between the
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attitude toward socialization and perceived language

proficiency, the group which had get-togethers with

Americans more than once a month agreed more strongly that

the socialization with natives helped them improve their

language ability. Younger respondents (age 25-30) seemed to

have more American friends than older ones (31 and over),

and they perceived that the more American friends they had,

the more their language ability improved. However, the

relation between age groups and socialization pattern did

not reveal any significant meaning. There seemed no

significant difference between sexes in socializing with

Americans, either. In general, it seemed that most

respondents felt that they need more contact with Americans

and with the target community in order to improve their

language skills.

Finally, according to Parts 7 and 12 of the

questionnaire (attitudes toward English courses at ISU on

speaking and on listening respectively), most English

courses respondents had taken at ISU appeared to be favored

overall except English lOOE. However, English lOOD was

perceived as an especially helpful course.

Suggestions

Since this study was not aimed at designing a specific

course such as a TA training program, the writer does not

propose a very detailed syllabus. However, a brief outline
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of the desirable feature in courses such as the English 100

series will be discussed.

Most of all, in order to alleviate the foreign TA

problem, it is desirable to design a well-organized TA

training course. The course should cover the following

elements;

1. Oral/aural English skill training: focusing on

pronunciation and oral communication skills. Since

many Korean TAs indicated that they thought they had

difficulty in pronouncing the sounds that do not

exist in the Korean language, more emphasis on

practicing those sounds would be needed.

2. Communicative and procedural norms in an American

classroom/awareness of audience expectations based

on cultural differences; focusing on acculturation

and cultural awareness to increase TAs'

understanding of cultural values, norms and

expectations as they pertain to education and the

classroom. As shown in the results, many

respondents blame culture-specific features such

as not knowing idiomatic expressions and lack of

contact with natives for not being able to be a

comprehensible foreign TA. Based on that, more

programs and activities that can be shared with

U.S. undergraduate students in and outside the
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class would be recommended. Individual

tutoring—i.e., while a TA teaches his subject, he

can also learn the language from the student—would

be a way to meet each other's needs.

The goal is not only to master the linguistic features

of the language needed for oral production, but also to help

the TAs understand why students complain of being unable to

understand him/her, and conversely, why the TAs had

difficulty understanding their professors' lectures and

directions.

As was discussed earlier in the results, most Korean

TAs perceived that they were sociolinguistically isolated

from the main stream of the target community. Beyond

improving English language skills, Foreign TAs should become

more aware that there must be equally important factors in

teaching in a second language. In this regard, Gary

Althen's (1985) hints for foreign TAs at U.S. colleges seem

helpful. They include: adjusting the students*

expectations, learning departmental policy, communicating

without words, being friendly, and above all not being

afraid to ask for help.

Consequently, courses which are designed to help

nonnative TAs to communicate effectively in the U.S.

university classroom should focus on the linguistic domain

and on effective communicative strategies. Thus, the
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training program course should be made to help TAs become

more aware of classroom related sociocultural differences

that affect the learning situation in addition to linguistic

training. Also knowing Korean TA concerns could be of help

to teachers by letting them more explicitly in class.

Recommendations for future research

The following suggestions are made based on the

findings of the research. The first thing that may be said

here is that a similar study should be done on the areas of

writing and reading skills, since 61.3% of the respondents

say writing is the most difficult skill to learn. However,

it is not known how important these skills are in the

subjects' work as TAs, as opposed to their work as students.

Second, it may be equally important for this

questionnaire to be distributed to TAs of different

nationalities attending ISU. Then the Korean TAs and other

foreign TAs results would be compared, allowing teachers

to understand attitudes of different nationalities of

foreign students so that the teachers may apply different

approaches.

Another suggestion that may turn out to be very

interesting and useful is to distribute the questionnaire to

a group of international students who were just assigned as

TAs, Then, over a certain period, the respondents should be
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followed up to detect if there are any changes in their

attitudes. This would make it possible to see if the length

of stay in the target community affect their attitudes.

Finally, the writer wants to close this study with the

hope that this analysis of nonnative TAs'

needs—sociocultural and linguistic needs as well as

academic—will be a small, but important stepping stone to

future studies in this area.
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APPENDIX A. QUESTIONNAIRE (ENGLISH)
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Cover Letter for Questionnaire

To determine the difficulties of Korean Teaching

Assistants in using the English language

This study aims at determining the problems that Korean

Teaching Assistants have when they use English as a second

language in and outside class. I hope to find out reasons

for the problems and to give possible solutions to improve

their English ability.

All of the information provided by you will be reported

in terms of code numbers or groups. Your name will never be

used in reporting results. No portion of this survey's

content will be used for any other purpose than academic

work, and all the individual data will be held in strictest

confidence. Would you take a few minutes to answer these

questions and return the questionnaire to my address below?

Please answer all numbered questions in this questionnaire

by checking one of the spaces provided with each numbered

question.

I would deeply appreciate your help.

Sunhee Sohn,

Department of English

Ross Hall #206, ISU
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BACKGROUND INFORMATION

Sex: Male Female

Marital Status Married Single

Age 15-19 20-24 25-30 Over 31

- How long have you been in the U.S.? yrs.

-Have you attended any of the following English classes at

ISU? lEOP lOOA lOOB lOOC

lOOD lOOE Speech Communication 170

-What program are you in? MA (MS) PhD

-What is your major? Dept. Field

-How long have you been working as a TA?

1 semester 2-4 semesters

more than 4 semesters

•How many hours do you watch TV a day?

none less than 1 hr./day

1-2 hrs./day 3-4 hrs./day

more than 4 hrs./day

•How many hours do you listen to the radio a day?

none less than 1 hr./day

1-2 hrs./day 3-4 hrs./day

more than 4 hrs./day

•How often do you go to English speaking movies? (not VCR
Korean movies)

never 1-2 times/year 3-4 times/year

6 times/year once a month

more than once a month
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•How many American friends do you have?

none 1-2 3-5

6-10 more than 10

•How often do you and your American friends have get-
togethers? (socializing at home, bars, restaurants etc.)

never once a month 2 times/month

once a week more than once a week

•How often do you and your Korean friends have get-
togethers? (socializing at home, bars , restaurants etc.)

never once a month 2 times/month

once a week more than once a week

'Do you have any listening tapes that you use to help
improve your English listening skills?

Yes Made by Koreans No
Made by Americans



89

QUESTIONNAIRE

INSTRUCTIONS:

Indicate the strength of your agreement or disagreement

with each of the following statements by circling a

number to indicate Strong Agreement (5), Agreement (4),

Don't Know (3), Disagreement (2), or Strong Disagreement

(1) .

Speaking

Strong Don't Strong
Agreement Agreement Know Disagreement Disagreement

5 4 3 2 1

1. In general my spoken English is comprehensible,

5 4 3 2 1

-When I teach, my spoken English is hindered by:

2. Shortage of general English vocabulary. 5 4 3 2 1

3. Difficulty in pronouncing the words generally.

5 4 3 2 1

4. Problems in sentence construction. 5 4 3 2 1

5. Not knowing idiomatic expressions. 5 4 3 2 1

6. Not being able to pronounce the special vocabulary
of the subject.

5 4 3 2 1

7. Not being able to speak without hesitation and pauses.

5 4 3 2 1

8. Not being able to answer students' questions in class.
5 4 3 2 1
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SPEAKING

Strong Don*t Strong
Agreement Agreement Know Disagreement Disagreement

5 4 3 2 1

-My problems in spoken English are caused by;

9. Fear that students in my class might not understand.

5 4 3 2

10. Fear of not being able to express myself. 5 4 3 2

11. Pausing to think in Korean. 5 4 3 2

12. Pausing to check grammatical accuracy. 5 4 3 2

13. Not knowing the American culture. 5 4 3 2

14. Lack of experience in using spoken English.

** Please comment more on your speaking problems and causes
if not listed.

-My problems with Pronunciation are caused by:

15. The way I was first taught to pronounce the words.

5 4 3 2 1

16. Difficulty in pronouncing certain sounds that do not
exist in Korean.

5 4 3 2 1

17. Difficulty in relaxing in front of the class.

5 4 3 2 1
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INSTRUCTIONS

Please indicate the degree of difficulty in

Pronunciation of the following underlined sounds by

circling a number indicating Very Difficult (5),

Difficult (4), Don't Know (3), Easy (2), or

Very Easy (1).

-Each of the following underlined sounds' degree of
difficulty in pronunciation is;

Very Difficult Difficult Don't Know

THought, THing 5 4 3 2

Fought, Fall 5 4 3 2

Liver, Lose 5 4 3 2

River, Rain 5 4 3 2

Zoo, Zip 5 4 3 2

View, haVe 5 4 3 2

THough, THen 5 4 3 2

Question, QUeen 5 4 3 2

Easy

2

Very Easy

1

** Please write other English sounds that you consider
difficult to pronounce, which Korean may or may not have,
including vowel sounds.
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SPEAKING

Strong Don't Strong
Agreement Agreement Know Disagreement Disagreement

-When speaking English, the following situations are easy
for me:

18. Talking about my field of specialization with
American friends.

5 4 3 2 1

19. Talking about something other than my field of
specilization with American friends

5 4 3 2 1

20. Talking about my major with the teachers in my field
of specialization.

5 4 3 2 1

21. Talking about something other than my major with the
teachers in my field of specialization.

5 4 3 2 1

22. Talking with office staff at ISU. 5 4 3 2 1

-My speaking ability has been improved by the following:

23. Watching TV. 5 4 3 2 1

24. Listening to radio. 5 4 3 2 1

25. Going to English speaking movies. 5 4 3 2 1

26. Socializing with American friends. 5 4 3 2 1

27. Getting help from Korean friends on my speaking ability.
5 4 3 2 1

28. Listening to tapes for English lessons made by Koreans.
5 4 3 2 1

29. Listening to tapes for English lessons made by Americans
5 4 3 2 1



93

SPEAKING

INSTRUCTIONS

Indicate the strength of your agreement or disagreement

with each of the following items by circling a number to

indicate Strong Agreement (5), Agreement (4),

Don* Know (3), Disagree-ment (2), Strong Disagreement (1),

or Haven't Taken (0).

Strong Don't Strong Haven't
Agreement Agreement Know Disagreement Disagreement Taken

5 4 3 2 1 0

30. The following English classes at ISU have improved my
English speaking ability:

lEOP

lOOA 5 4 3 2

lOOB 5 4 3 2

lOOC 5 4 3 2

lOOD 5 4 3 2

lOOE 5 4 3 2

Speech Communication 17 0 5 4 3 2

** Please specify if you have something other than those
listed that helped you improve your speaking ability.
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INSTRUCTIONS: Indicate the strength of your agreement or
disagreement with each of the following
statements by circling a number to indicate
Strong Agreement (5), Agreement (4),
Don*t Know (3), Disagreement (2), or
Strong Disagreement <1).

Listening

Strong Don't • Strong
Agreement Agreement Know Disagreement Disagreement

5 4 3 2 1 •

31. In general my listening ability is very good.
5 4 3 2 1

-When I teach, my listening comprehension is hindered by:

32. Not knowing the meaning of the words used.
5 4 3 2 1

33. Not knowing the intention of the speaker.
5 4 3 2 1

34. Not knowing about the topic. 5 4 3 2 1

35. Not being able to follow the idiomatic expressions.
5 4 3 2 1

-My problems in listening English are caused by:

36. The speed of the speaker. 5 4 3 2 1

37. Fear that I might not understand the students in my
class.

5 4 3 2 1

38. Trying to translate in Korean. 5 4 3 2 1

39. Not knowing the American culture, 5 4 3 2 1

40. Lack of experience in being exposed to spoken English.
5 4 3 2 1

41. Not being able to relax in front of the class.
5 4 3 2 1

**Please comment more on your listening problems and causes
that are not listed.
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LISTENING

Strong Don't Strong
Agreement Agreement Know Disagreement Disagreement

5 4 3 2 1

-When listening English, the following situations are easy
to follow:

42. Watching TV. 5 4 3 2 1

43. Listening to radio. 5 4 3 2 1

44. Going to English speaking movies. 5 4 3 2 1

45. Listening to American friends talking about my field of
specialization.

5 4 3 2 1

46. Listening to American friends talking about something
other than my field of specialization.

5 4 3 2 1
47. Listening to teachers in my field of specialization

talking about my major subject in class.
5 4 3 2 1

48. Listening to teachers in my field of specialization
talking about my major subject out of class.

5 4 3 2 1

49. Listening to teachers in my field of specialization
talking about something other than my major subject in
class. 5 4 3 2 1

50. Listening to teachers in my field of specialization
talking about something other than my major subject out
of class. 5 4 3 2 1

51. Conversing with office staff at ISU. 5 4 3 2 1

52. Listening to teachers in English classes at ISU.(in class
5 4 3 2 1

53. Listening to English teachers at ISU. (outside class)
5 4 3 2 1

** For Q-52 & 53, please check here if you haven't taken any
English classes at ISU.
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LISTENING

Strong Don't Strong
Agreement Agreement Know Disagreement Disagreement

5 4 3 2 1

-My listening ability has been improved by the following:

54. Watching TV. 5 4 3 2 1

55. Listening to radio. 5 4 3 2 1

56. Going to English speaking movies, 5 4 3 2 1

57. Socializing with Americans. 5 4 3 2 1

58. Listening to tapes for English lessons made by Koreans.
5 4 3 2 1

59. Listening to tapes for English lessons made by Americans
5 4 3 2 1

** For Q.58 & 59, please check here if you don't have any of
those tapes.

60. The following English classes at ISU have improved my
English listening ability:

** If you haven taken any of the following English classes
at ISU, please circle "Haven't Taken (0)."

Strong Don't Strong Haven't
Agreement Agreement Know Disagreement Disagreement Taken

05 4 3 2 1

lEOP 5 4 3 2 1 0

lOOA 5 4 3 2 1 0

lOOB 5 4 3 2 1 0

lOOC 5 4 3 2 1 0

lOOD 5 4 3 2 1 0

lOOE 5 4 3 2 1 0

Speech Communication 170 5 4 3 2 1 0

** Please write here if you have something other than the
above that helped you improve your listening ability.
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** In general **

61. Which skill do you consider to be the most difficult for
you?

Speaking ____ Writing Listening Reading

62. In order to achieve successful English speaking and
listening skills, what kind of things do you need to do?

e.g., Making more American friends.

THE END
THANK YOU FOR PARTICIPATING!
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APPENDIX B. QUESTIONNAIRE (Korean)
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APPENDIX C. BACKGROUND INFORMATION
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1
1

Sex 1Marital
t

Status 1
1

Age
1

1 M F 1 w
1

S 1 - 15-19 20-24 25-30 31 more

1 I 1 1 1 1 1
2 i 1 I 1 1 1
3 1 1 1 1 I 1

4 I 1 I 1 I 1
5 1 1 1 1
6 1 1 I 1 I 1
7 1 1 1 1 1 1

3 1 1 I 1 ! 1
9 1 1 1 1 1

10 I 1 1 1 i 1

11 1 1 1 1
12 1 1 I 1 1 1
13 1 1 1 1 I 1
14 1 1 1 1 i 1
15 1 1 1 1 I 1 V

16 1 1 1 1 1 1
17 1 1 1 .1 1 1
18 1 1 1 1 1
19 1 1 1 1 1
20 i 1 1 1 1 1
21 1 1 I 1 I 1
22 I 1 1 1 1 1
23 1 1 I 1 I 1
24 1 1 1 1 I 1
25 1 1 I 1 1 1
26 1 1 1 1 1 1
27 1 1 I 1 1 1
28 1 1 1 1 1 1
29 1 1 1 1 1 1
30 1 1 1 1 1 1
31 1

!
1 I 1 1

1
1

TotalI 25 6 I 27 4 1 0 0 9 22

80.6% 19.4% 87.1% 12.9% 0.0% 0.0% 0.0% 29.0% 71.0%



stay
lyr
less l-3yr

4yr
3-4y more

1
1
1
1
1
1
1

1
1
1
1
1
1
1
1

1
1
1
1

1
1
1
1

21

Ill

English

A B D SC

0 27 14

3.2% 6.5% 22.6% 67.7% 0.0% 12.9% 6.5% 6.5% 0.0% 87.1% 45.2% 9.7%
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1
I

Major I
1 1

TA
2-4

1
4 I

TV

I Master Fh.D1 semester more [ 0 Ihr 1- 2hr 2-3 3

1 ! 1 1 1 1
2 1 1 1 1 I 1

3 1 1 1 1 I 1
4 1 1 i 1 i 1

5 1 1 1 1 1 1

6 1 1 1 1 1 1

1 1 1 1 1 1 1
8 1 1 i 1 I 1

9 1 1 1 1 1 1
10 I 1 1 1 1 1

11 1 1 I 1 1 1
12 I 1 1 1 1 1
13 1 1 1 1 1 1
14 I 1 1 1 1 1
15 1 1 1 1 I 1
16 1 1 1 1 ! 1
17 1 1 I 1 1 1
18 1 1 1 1 1 1

19 I 1 1 1 I 1
20 1 1 1 1 I 1
21 1 1 1 1 1 1
22 1 1 1 I 1
23 1 1 1 1 1 1
24 I 1 1 1 I 1
25 1 1 1 1 1 1
26 1 1 t 1 1 1

27 1 1 1 1 1 1
28 1 1 I 1 1 1

29 1 1 1 1 ! 1
30 ] 1 1 1 1 1
31 1

1
1 1

1
1 1

1
1

aasssarsassssaasssssassassassssssaaassaaaassaaasaaasasassasaasssssssssssaa:

Totall 5 26 I 3 12 16 I 0 21 10 0 0
aaaaaaasaaasaaaaaaaaaaaaaaaaaaaaasaasaaaaaaaaaaasssaaaasaaaaaaaaaaaaaaaaa:

0.0% 16.1% 83.9% * 9.7% 38.7% 51.6% **0.0% 67.7% 32.3% 0.0% 0.0%
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I
1

Radio 1
3hr 1

Movie
12/yr

1 0 Ihr 1-2' 2-3 morel 0 1-2/yr 2-4/yr 6/yr 12/yr more

1 1 1 1 1

2 1 1 1 1
3 1 1 1 1

4 i 1 I 1

5 1 1 1 1

6 1 1 I 1

7 1 1 1
8 1 1 I 1
9 1 1 1 1

10 1 1 1 1

11 1 1 I 1
12 1 1 1
13 1 1 1 1
14 1 1 1 1
15 i 1 1 1
16 i 1 1 1
17 1 1 1 1
18 1 1 1 1
19 1 1 1 1
20 1 1 I 1
21 1 1 1 1
22 1 1 I 1
23 1 1 1
24 1 1 1 1
25 1 1 1 1
26 1 1 1 1
27 1 1 ! 1
28 1 1 1 1
29 1 1 1 1
30 1 1 1 1
31 1

1
1 1

1
1

Total 1 17 10 3 0 1 1 0 3 6 1 11 10

*54 .8% 32.3% 9.7% 0

II•1IIo111dp111111UJ111•111to1IIdP1111II*\IIO1

.0% 9,7% 19.4% 3.2% 35.5% 32.3%
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I
I

American friend I
10 1

American social
l/week

1 0 1-2 3 -5 6-•10 more 1 0 1/mont 2/m 1/week more

1 1 1 1 1
2 1 1 1 1
3 ] 1 I 1
4 I 1 1

5 1 1 I 1
6 1 1 1 1
7 I 1 1 1
8 1 1 I 1
9 1 1 1 1

10 1 1 1 1

11 1 1 1 1
12 i 1 1 1
13 1 1 I 1
14 1 1 1 1
15 1 1 1 1
16 I 1 1 1
17 1 1' 1 1
18 I 1 1 1
19 1 1 1 1
20 1 1 1 1
21 I 1 1 1
22 1 1 1 1
23 1 1 1 1
24 1 1 1 1
25 1 1 1 1
26 i 1 1 1
27 I 1 I 1
28 1 1 I 1
29 I 1 1
30 1 1 I 1
31 1

1
1 1

1
1

Total 15 13 12 2 3 1

*9.7% 22.6% 48.4% 9.7% 9.7% 0.0% 41.9% 38.7% 6,5% 9.7% 3-2%
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1
1

Korean social 1
1/week1

Listing tape
YES YES NO

0 1/mo 2/rao 1/week more 1 (Korea) (U.S.A)

1 1 1 1 1

2 1 1 1

3 I 1 1 1

4 1 1 1 1

5 1 1 1 1

6 1 1 1

7 I 1 1 1

8 I 1 1 1

9 1 1 I 1

10 1 1 ! 1

11 1 1 1 1

12 1 1 1 1

13 I 1 1 1

14 1 1 1 1

15 1 1 I 1

16 1 1 1 1 1

17 1 1 1 1

18 1 1 1 1

19 1 1 1 1

20 1 1 1 1

21 1 1 1 1

22 I 1 1 1

23 1 1 I 1

24 1 1 ! 1

25 i 1 1 1

26 ! 1 1 1

27 1 1 1 1

28 1 1 1 1

29 1 1 1 1

30 1 1 1 1

.31 1
1

1 1
I

1

Totall 0 10 4 12 5 I 8 3 21
assaasaasssssaaaatsaaaasaaasssassaaasassaaaassasaasssssassssssasassssa:

0.0% 0.0% 32.3% 12.9% 38.7% 16.1% 0.0% 25.8% 9.7% 67.7%
aaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaasaaaaaaaaaaaaaaaaaaaaaaaaasa:
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Over 31

Sex

Age
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25-30 (29%)

Married

(87%)

Ph.D m

(84%)

Status

Single

Degree



n
P

{3

d
su
o
d
sd
H

JO
'O
M

V
3

^

0
S
u
o
d
s0
H

JO
'O
N

//// -
N
o
t
ta
k
e
n

^-Speech
170

-lO
O
E

-lO
O
D

-lO
O
C

-lO
O
B

-lO
O
A

-lE
O
P

-M
ore

th
a
n
4
y
rs

3
to

4yrs

to
le
s
s
th
a
n

3
y
rs

|J-less
than

lyr

e1c5

;
\

m

1
1

w
P a

ic

•
•

•1
•

•
1«

'
1

•
•

*
•

1
A

lA
^

0B
U
ods0H

JO
'O
N

3
h
rs

2
-3

h
rs

i-2
h
rs

1
h
r

h
r

a
s

i

m
o
re

th
a
n

4
sem

ester

s
e
m
e
s
te
r

1
sem

ester

^
^

p
s

™

esuodsan
jo

-on



(M V

Eadio

io. of

American friends

fi"
zr
Of
s

118

in
c
0
.04
CO

01

o
z

Mtnie

I
b*

J
to
\

ri n

o

n

to
\

M

•

to
\

ri

B
O
n

Q

rr
sr
fi)
3

fa of Socializing

with American Mends



o

:3

^
H

w
P

9SU
O
dS9H

3
0

-O
N

p

l/w
e
e
k

^^2/n.onth
i/m

o
n
th

p
<B

(a

9suods0H
JO

-ON

-
N
o

A
m
e
ric

a
n

K
o
r
e
a
n

m
ore

th
an

1/w
eek

-
0



120

APPENDIX D. FREQUENCY AND PERCENTAGE OF EACH QUESTION
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1 2 6 5% : 15 48 . 4% 10 32 3% 4 12 . 9% 0 0 0%
2 4 .12 9% : 18 58 . 1% 4 12 9% 3 9 . 7% 2 6 . 5%
3 5 16 1% ! 12 38 . 7% 2 6 5% 11 35 . 5% 1 3
4 4 12 9% 1 12 38 . 7% 3 9 7% 8 25 O

Uf A> 4 12 9%
5 S 25 3% : 13 41 . 9% 5 " 16 1% 4 12 9% 1 3
6 0 0 0% ! 2 e . 5% 4 12 9% 19 61 3% 6 19 4%
7 7 22 6% i 13 41 . 9% 5 16 1% 6 19 4% 0 0 0%
S 1 3 2% : 7 22 . 6% 6 19 4% 14 45 ^ /j o

Q 7%
9 0 0 0% : 3 9 . 7% 4 12 9% 17 54 O '>f

^ 7 22 O /t-

10 0 0 0% : 7 22 . 6% 2 6 5% 19 61 o Q 7%
il 0 0 0% 1 15 48 . 4% 2 6 5% 11 35 5% o 9 /-j

1 /.-

12 0 0 0% ! 4 12 . 9% 4 12 9% 20 64 5% o o 7%
13 3 9 •7% ! 10 32 3% 6 19 4% 10 32 3% 2 6 5%
14 1 3 2% ; 4 12 . 9% 3 9 7% 11 35 5% 12 33 /-? 6>/

' .0

15 6 19; 4% ! 8 25 8% 4 12 9% 10 32 o 3 g / /»>

16 12 38, 7% \ 13 41 9% 1 3 2% 3 9 7% o '5
17 1 o.. 2% 1 6 19 4% 3 9 7% 13 41 9% 5 16 ^ /-•

IS 11 35. 5% I 10 32 3% 2 6 5% 5 16 1% o o 7%
19 1 3. 2% ! 14 45 2% 5 16. 1% 9 29 07c 2 0 5%
20 7 22. 6% ! 16 51 6% 1 3. 2% 5 16 1% 2 6 C/

/J

21 0 0. 0% 1 8 25 8% 12 38. 7% 11 35 5% 0 0 0%
22 5 16. 1% 1 13 41 9% 10 32. 3% O 9 7% 0 0 0%
23 8 25. 8% : 15 48 4% 4 12. 9% 3 9 7% 1 2%
24 2 6. 5% ! 11 35 5% 8 25. 8% 7 22 6% 9 7%
25 5 16. 1% ; 9 29 0% 10 32. 3% 5 16 1% 2 P-. 5
26 14 45. 2% 1 . 9 29 0% 4 12. 9% o 9 7% •1 3 2%
27 0 0. 0% ! 4 12 9% 1 3. 2% 12 38 7% 14 45 o

28 3 9. 7% 1 1 3 2% 10 32. Z% 7 22 67^ 10 32 •Z-f/
'•>

29 0 0, 0% : 2 6 5% 11 35. 5% 7 22 6% 11 35 5%
30 0 0. 0% 1 0 0 0% 0 0. 0% 0 0 0% 0 0. 0%
31 6 19. 4% : 13 41 9% 10 32. 3% 2 6 5% 0 0. or.
32 0 0. 0% ! 2 6 5% 6 19. 4% 18 58 IZ 5 16. T <«/

33 0 0. 0% 1 0 0 0% 2 6. 5% 24 77. 4% 5 16. 1%
34 0 0. 0% ! 0 0 0% 2 6. 5% 23 74. 2% 6 19.
35 6 19. 4% ! 16 51. 6% 4 12. 9% 4 12. 9% 1 o

.

36 4 12. 9% 1 19 61 3% 3 9. 7% 5 16. 1% 0 0. 0%
37 0 0. 0% 1 4 12. 9% 2 6. 5% 14 45. 2% 11 35. 5%
38 0 0. 0% : 5 16 1% 4 12. 9% 17 54. 8% 5 16. i'i
39 4 12. 9% ! 16 51. 6% 4 12. 9% 5 16. 1% 2 6. 5%
40 3 9. 7% 1 8 25. 8% 7 22. 6% 11 35. 5% 2 6 . 5%
41 0 0. 0% 1 6 19. 4% 7 22. 6% 13 41. 9% 5 16. 1%
42 8 25. 8% ! 21 67. 7% 1 o . 2% 1 3. 2% 0 0. 0%
43 6 19. 4% ! 14 45. 2% 9 29. 0% 1 3. 2% 1 3. 2%
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APPENDIX E. MEAN SCORES AND STANDARD DEVIATIONS OP EACH
QUESTION
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"Appsndix E, i-Tsan scorew and s'r-andard devi ations of each ou

5 4 2 1 If Mean S.D

1 2 15 4 0 21 3.7 0.90

2 4 18 3 2 27 3.7 1. 10
3 5 12 11 1 29 3.3 1.26
4 4 12 8 4 28 3.1 1.33
5 3 13 4 1 26 3.9 1. 14
6 0 2 19 6 27 1.9 0.73
7 7 13 6 0 26 3.8 1. 10
8 1 7 14 3 25 2,6 1, 15
9 0 3 17 7 27 2. 0 0.35
10 0 7 19 3 29 2.4 0.98
11 0 15 11 3 29 2.9 1. 16

12 0 4 20 3 27 2.2 0.83
13 3 10 10 2 25 3.1 1.29
14 1 4 11 12 28 2.0 1. 17
15 6 8 10 3 27 3. 1 1.43
16 12 13 3 2 30 4.0 1. 20
17 1 6 13 5 28 2. 1 1. 15
IS 11 10 5 3 29 3.7 1.41
19 1 14 9 2 26 3.1 1. 18
20 7 16 5 2 30 3,7 1.21
21 0 8 11 0 19 2.8 1. 01
22 5 13 3 0 21 4. 0 0.92
23 3 • 15 3 1 27 4.0 1.06
24 2 11 7 3 . 23 3. 1 1.31
25 5 9 5 2 21 3.5 1.36
26 14 9 3 1 27 4.2 1. 14
27 0 4 12 14 30 1.8 1. 00
23 o 1 7 10 21 2.0 1. 43
29 0 2 7 11 20 1.6 0.93

30 0 . 0 0 0 0
31 6 13 2 0 21 4.1 0.33
32 0 2 18 5 25 2. 0 0. 73
33 0 . 0 24 5 29 1.8 0.38
34 0 0 23 6 29 1.8 0. 41
35 6 16 4 1 27 3.8 1.08
36 4 19 5 0 28 3.8 0.92
37 0 4 14 11 29 1.9 0.98
38 0 5 17 5 27 2.2 0.96
39 4 16 5 2 27 3.6 1. 19
40 3 8 11 2 24 3.0 1. 30
41 0 6 13 5 24 2.3 1.08
42 8 21 1 0 30 4.2 0.61
43 6 14 1 1 22 4.0 0.95
44 6 18 4 0 28 3.9 0.90
45 18 13 0 0 31 4.6 0.50
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5 4 2 1 liean S.D

46 2 18 3 0 23 3.8 0.78
47 17 14 0 0 31 4.5 0.51
48 10 19 1 0 30 4.3 0.64
49 3 10 9 0 22 3.3 1, 17
50 2 11 7 0 20 3.4 1. 10
51 6 18 1 0 25 4.2 0.62
52 17 10 0 1 28 4.5 0.84
53 15 12 0 1 28 4.4 0.84
54 17 13 1 0 31 4.5 0.68
55 6 10 7 1 24 3.5 1.28
56 11 7 4 1 23 4.0 1.28
57 14 7 5 0 26 4.2 1. 16
58 2 6 11 4 23 2.6 1.31
59 0 1 10 8 19 1.7 0.75
60 0 0 0 0 0
61 0 0 19 8 0
62 0 0 0 0 0
63 1 1 0 0 2 4.5 0.71
64 0 0 0 1 1 1.0
65 0 0 0 0 0
66 1 16 6 1 24 3.4 1.06
67 0 2 4 5 11 1.9 1. 14
68 0 2 0 0 2 4.0 0.00
69 0 0 0 0 0
70 1 1 0 0 2 4.5 0.71
71 0 1 1 0 • -2 3.0 1.41
72 0 0 0 0 0
73 1 14 3 3 21 3.3 1.24
74 2 3 3 3 11 2.8 1.60
75 1 2 0 0 3 4.3 0.58
76 0 9 14 7 30 2.4 1. 16
77 1 4 13 10 28 2.0 1. 14
78 5 7 8 7 27 2.8 1.55
79 4 10 10 4 28 3.0 1.39
80 4 10 5 7 26 3.0 1.54
81 6 • 4 11 9 . 30 2.6 1.55
82 3 8 12 6 29 2.7 1.37
83 7 2 9 8 26 2.7 1.65
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